Leson 1. Introduction to Gontemporary Trends and Issues and National and International
Conventions on Fducation

Topic 1: Education in twenty first Century
Inthe title of the coursethere are three (3) key terms.

1. Camtemporary
2. Trerds
3. lIssles

Thesehreetermscanbe explained likeas under.
1. Contemporary

Catemporary means reéted to thepresenttime or starting asof today. Whatwe experiencein
education today.

2. Trends

Are positive kinds of thingsthat are happening in other wordsthe patternsthat we like to seeand
continue.

3. lIsaes
Isslesdealwith the negaive. They dealwith the not sogood things that happenin education.
Inthis ourse we will focuson trendsandissues ireducation.

If I askyou what one factor causesthe change in the education, today? Ihope mast of you will
come up with technology. In twenty first century evenyet we areusing yesterdayd Q inifigMdth toda@ Q a
students. To be compatible with twenty first century education we haveto give technology due
importance.

We haveto seewhat trends wehaveto study intechnology andwhat issues intechnology we
would talk about. Inorder to provide education to each andevery child we haveto uplift our resources.
We, the teachersof todayare bascaly the product of twentieth centuty; unlike the studentsare also
twenty first century students. The teachershaveto unlearnthe conceptsof last century andupdate
oursdveswith twenty first century.

Education must enable nations andcommunitiesto gradually evolve and strengthen their
systemsof sodal justice, democratic institutions,andfoster valuesof peace, harmony, tolerance,and
mutual respectamong diverse populations. All theseskills arenecessaryto sunive intwenty first
century.Education shauld also pomote individual freedom, empower people and a velicle to uplift the
economic sitwation.



Topic 2: International Gonventions for Freeand Quality Education

Providon of free and quality education hasbeendeclared as fundamental rights. Theywant allchildren
to get basicelementary, secondary education.

1. Universal declaration of humanrights

This onvention wasapproved bythe world nations atthe United Nations Gaeral Asembly in
1948. According to this convention everyone hasthe right to education and education shdl be
free at least in the dementary and fundamental basis.

Elementary education involvespre-school, the earlyyears and education up to grade 5. Itis
supposedto befree. Itmeans that govt. or anyother agency shl be ponsoring that. All the children
shall be insdoal in those grades.

2. Convention on the rights of the child

Cavention on the rights of the child in 1989 exgicitly recognized education as afundamental
right. All children must be in school progressvelymeaning gradually. Theyalsohaveequal opportunity
for allthe students. The dementsof this convention statesmake primaryeducation compulsory and
avalable freeto all children. Encairage the development of different formsin secondary education
including generalandvocational. Education of a child doesnot stop at elementary level. Vocational
education helps astudent to earna lving.

3. DAKARworld education forum

April 2000 164 countriescombined together, to ensure Education for All (ER). They focusedat
achieving the goalin developed, developing andunder developed countriesto achieve till 2015. Pakstan
has notmet most of the targets set under that convention.

EFAGoals
Folowing are some of the EFAgoalswith explanation.

1 Exanding and improving comprehensive early childhood education. There is aeedto
improvethe comprehensive basiceducation

1 Ensuring that by 2015 dl students particularly girls and those belonging to the ethnic
minoritiesreceive an education. 2015 was he target, 15 yearswere givento countriesto plan
that. Wehave not met thistarget. Many of our children are not goingto sdool. We haveto see
what countries have adieved these targets. We have to compare our country with others.

9 Ensuring that the learning needs of all young people and adults are metthrough equitable
acoesto appropriate learning and life skills

Every child should have equitable acess. Nachild should saythat there isno school in

my area.For that we have to improve our infra-strucure

1 Achieving 50%improvement in levels of adult literacy by 2015



Basedon 2000, whatever the adult literacywasthen, they wanted that in coming 15
yearsit should improve by 50%.Most of our adult populationis not literate.
1 Himinating gender disparitiesin primary and secondary education by 2005
Only 5yearswere givento remove gender disparity from schools. In 2015 the target was
setto equalize thegerder in schools i.e.to make the same number avalable for boysandgirls.
We haveto look at the countries in our regon, the developing countriesthat have come doseto
achievingthe targets.
1 Improving all agpects of the quality of education and ensuring excellence of all so that
recoghize and measurable outcomesare achieved by all
Improving educaton, it is not a simple task. By improving education we meanwe mean
to improvethe facilities, teacher training, schools, curiculum, examination, andassesment
systm. Unless althat isimproved,the quality of education cannot be improved.

4. CGonvention Millennium Development Goals (MDGs)

Eght millennium development goalswere set by the United Nations for the signatory countries.
Folowingarethe details of those 8MDGs

I. Eradicate extreme poverty and hunger
We reedto feed our population through a balanced det.
Il.  Achieve universal primary education

Universalmeans aoossthe globe. Piimaryeducation up to grade 5 shouldbe providedto all free and
mandatory.

[ll.  Promote gender equality and empower women

Eaqual access$o primaryand post primary education for girls. Gender equality especialy inPaks#tan is a
difficult task.But accordingto MDGs gls haveto achieve that aswell.

IV.  Reluce child mortality

Mortality is the deathrate. There could be many reasons lke malnutrition, diseases,poor healthcare,
poverty, not enough food. We reedto get sure that we caneradicatethat.

V. Improve maternal health
Good healthymother would breed grod hedthy child.
VI.  Combat HIVaids, malaria and other diseases
Inour case it could also include dengue.

VII.  Ensure environmental stability



We have polluted water, polluted air. Ourentire population should receive ckanand safewater.
VIIl.  Devebp aglobal partnership for development

More ad, more debt relief, more access to esential drugs etc. inother words ivingin cooperation.



Topic 3 Satus of Ecucation in P&kistan

Asdisaussed hat we have not been alde to bring all children to schools. Lot of work isto be done, in
order to achievethat, evenin the coming 5 or 10 years.

Population growth is ot helping achieve us the target. Resutantly, boysare expededto dothe
field work andgirls areexpectedto do the household work. BEven ifwe have children inschoolswe can
even have a problem of dropouts. Had our population beenless, our school enroliment rate would have
increasel. Infact PakisanQ aiteratdsiiave ircreasel. In 1951 they were 20 million that number rose to
50millionin 1998. That ismore thandouble. We will haveto enaire that our young children are in
school to combat that increasng number. It is estimated that about 55 million of age10 plus, cannot
readandwrite and 7 million studentsof ageb to 9 years areout of school. By reading andwriting we
meanreadng andwriting in urdu. It is etremely more difficult for themto readand write in anyother
language, especidly Eglish.

Inrural areas 52%0f girls are not enrolled inschools. 67%of women ae illiterate. Thereare 2
reaonsfor that. Over population andthe second reason is becausehe womenthemselvesdid not go
to schools so they do not realize theimportance to send their gristo school. With children not going to
schools,whereareyou going to find womendoctorsor nurses? To get aserviceof afemalefor afemale
we haveto send our grlsto schoals.

Due to low rates of literacyand primary education, Pakistan tas been ranked at lowest ranking

of below 125" position in Human Development Index for 20 years. If that hasto be changed our young
people needto be insdools.



Topic 4: P&kistanQ @nstitutional Provisions for Educaion

1973 the constitution saysthat state shall removeilliteracyand provide free and compulsory
secondary education Artide 37B. Thae aretwo things in ths aricle. Remove liliteracybut how to
remove iliteracy? Second point is compulsary andfree secondary education, so it is evenbetter than
the conventionsthat we have studied. Seondary education meansup to level 10 or matric.

Artide 25A, aspart of the 18" amendment of the constitution, it istilted as fundamertal
rights. It statesthat the gate shdl provide free and compulsory education to all children of the age of 5
to 16 years insuchmanners asmaybe determined bylaw. Fom 5to 16is kihdergarten through
Matriculation. Thiseducation is considered as dundamentalright. A flawin thearticle isthat it statesas
determined bylaw. Whatlaw will determine the education? It isa critical pont in the article.

At presant, even dter the abolition of fee andfree textbooksfor the children, there are more
than 7 million children of the sclool age not going to sctool. Where are other stationary andother
expensescoming from induding that of lunch, paper, eraser,sharpener, notebook, transport and
uniform? Theycannot bear the cost of these miscelbneous tems.We arenot talking about the
computers and other technology items.

Thefollowing pre-requitesare esentials inorder to implement Article 25A.

a) Further legslaton is needed to define and elaborate different modalities andrules for provison
of free and compulsory education. Without giving standard operatingprocedures (S®s) how
canwe expect to give free education?

b) The laspieceof the articleasdetermined by &w is also ambiguous. Where are thosepolicies
coming from? The job the lawmaker is to determine that.

c) We haveto esimate the additional costs.No tuition feeis good but do we have infrastructure,
transportation, necessaryequipment, paoer, colour pencils, stools, food andnutrition to get
the studentsto get education.

d) About 30%of the people in Pakistan live below the poverty line. How do you address this
disparity? How to bring the balance between thehaves andhawes rot?

e) Thecompulsory dimensionis ako to be addresseal. Thedimensionof compulsary hasto be
explained. Being physicaly present in the class isenough alone?

f) Universaldeclaraion of humanrights 1948 andArticle 25Afocuseson free and compulsory
primary education. How are we assiring that without any financialliability?

g) Awarenessneedsto be createdfor theseconventions.



Leson 2. Fyuity Issuesin Education

Topic 5. Equity Issuesin Education: Povety

Here are some of the equity issuesn education in P&kistani pergective. The firg issue ispoverty. More
than 65 years in ndependence we have not eradicated poverty. Education caneradicate poverty. What
are the factors that continue thepoverty to grow in Pakistan raber thanhelping in eliminating them.

Whenchildren come to schools lackingsome skils itisthe teache@job to enable them to learn
thoseskils. Butwhat happens is hat teachersbelittle them, make fun of them insteadof motivating
them.

Impact of poverty on learning

Children of motherswho receive 5 yearsof primary education are 40%more likely to live
beyond the ageof 5. Becausewhenthe mothers areeducatedthey know something about the health.
Therdore children tend to survive beyond infancy.

Re®arch provesthat afarmer with at least4 or 5 years of education canbe more productive
thanthose who did not attenda classBecawse these4 or 5 clasescanhelp himin thinkingin getting
him involved inwondering how things canbe improved. He is wiling to takerisk, he is wiling to try new
things.

Poverty affects sudent learning in many ways. Poverty resuts from severalfactors. Ofcoursefood is
one major factor. Lack of emotional support, stress and distress &odo not help you learnmuch. Health
isslesalso needto be addressal. Ahealthy body canhave ahealthymind. Gognitive stimulation and
safetyare criticalissues ir21* century.

There ishigh correlation between poverty andacademic succes. Thigorrelation in inverse.
More poor you arethe lessyou are going to perform. Thegood you are from the family the good you
are gongto perform.

Students withlesseconomic basehave more chancesto fail almost 63%to 85%more as
comparedto the studentswith good economic base.

What does conventional wisdom say?

If wewantto reduce poverty we haveto increase stooling. Have more schoolsand helpthem
educate.Have further faciities through education.

Topic 6. Equity issuesin Education: Slent Exclusion

Seond equity issle is dient exclsion. Ifyou never cometo scool you are excuded, you come
to school and drop out you are excluded. We know thesestudents. Then what is sient excluson.

dlent exclusion isthe children whocome to school yet gain nothing. Along with thosewho are
drop out the studentswho gain nothing are also affected bypoverty. They arevulnerable to get drop



out. Thesestudents ae low attenders,they have lessattendance. They are repeaters aswell. They et
fail. Then they are low achievers. They et low grades. Thesetudentsare actudly there but teachers do
not give attention to them. Teabershave to look for theseteachersEvery child canlearn.

Theidentification of silent excluson students isvery difficult. A bt of changeshaveto be made
in the classoom system so that these kinds of students canbe identified early.

Vigilant teacher behavior can helpthis dentification. Do not ignore the missig child in the
classoom. Keepan eye on the atte ndanceof the children.

Low achievers the bottom 25%of the classPull the child out, work with the child, helphim/
her.

Repeater child hasrepeded the classagdn. Theteacher shaild open eyesto help that child.

Re®arch has identified that low achievers, repeaters, and low attendance students are affected
by the low economic condition of their family. Thigpushes hem to the silent exdusion. Motivatethe
child to remainin the school and be successful.

Topic 7. Equity issues in Education: Income

Income isthe money that comesinto the househotl, whether it isthrough agriculture, industry,
or job, but whateverthe money that comes irnto house is he income.

The researchhasshown that better the income of a house,the chancesare more thatthe child
will get better education, better life. Comparedto lessincome the chancesare that the child will get less
opportunities. he family dze is aso waytoo large in low income families.

How are we goingto address tese issues?Health comesin and along with hedth family
planningis alsamportant. The ife of their childrenwill be beter if they hadlesser children.

Additional private costindudesthings likeexamination fee, private fee becatse sometimes
sclools donot deliver what they aresupposedto do. The sétionary items, rotebooks, transportation
cost. Whenthe family is unable to provide food three times aday, they are more likelyto not to provide
these adlitional private costs.

If we wantto control poverty by preventing the children of poor to grow up into poor we have
to enaure that through education, services,andtraining. Asit is said that if you are born poor that does
not matter, but if you live poor thenit is your fault.

Topic 8. Equity issuesin Education: Health

Next issle thatwe will disass ishealth. Different family backgounds, dfferent cultures, fnancial
situation all this hepsin determining what kind of health facilities your family is able to provide to you.
Without proper health carea child will not be able to make it through eventhe primary yearsof
education.



If you have good healthyou are able to do a lot. Of course good hedth comesfrom lots of factors lke:
food, nutriti on, exercise, relaxationall of these contribute in good hedith.

Inequality and sodial conditions give rise to unequal and unjust health outcomesfor different social
units. Wemay have hedth faciities but more detaied faciities ike medcine, injections, x-rays arenot
avalable. Govemment health carefaciities do not guarantee proper health treatment. Private hedth
care fadities are frightfully expensve. Againyou are not able to afford that you will not be &le to do
well for your children and the children willnot be &le to do in education.

Poor nutrition includespoor protein intake children performedlessin the achievement test. Protein is
what humanmusclesare made of. Sudents who get more protein perform well inthe adievement
tests.Iron isanimportant part of the hemoglobin of the blood, lessiron indudeslessenergy and hence
not able to getgood education.

Along with malnutrition the problem is of obesity. Cbesity comesin the familiesare piivileged,
wherefood is ridh, they get fat/ obese. CHdren with obesityalsogetteased in schools, resutant in low
seltegeem. When children get bullied like thisthey missat the schools.

Physical environment isalso important. You needto get exercie inthe parks.Who cango
there, of course people from good families?

Mental tasks suchas concentration, memory recallcan be compromised ifyou do not have
good quality air inthe room, poor ventilation, humidity canalsoaffect your learning. Foor ventilation
cancauseadeclinein the performance of the teacher as wellasof the stiools. Many sdools do not
haveeven wndowsin the classpoms;suchenvironment isnot conducive for learning to happen.

Topic 9. Equity issues in Education: school equipment

Nexttopic isof school equipment andsclool supplies.What happenswhat you do not have
adequate sdool supplies.A dild who attends claseswithout pencilandpaper, it isimpossble for him/
her to remember everything. This iSmpossble. Because of this children struggle. | could borrow from a
friend. My friend could not havea separate penci, he/ shewill break hig her pencil into two. Thernwhat
do | do? Iwill look for a starpener. Onehingleadsto another. S, like thisthe leaming experience
damages,unlesswe ae able to provide the equal suppliesto all.

Clealy lack of bagc school equipment, is sgnificantly relatedto parentslow income. Afamily
that eamsless,the geometry box is qiite anexpensve thing. You cannot share the geometry box. It is
the poor who cannot buy good equipment. The poor tendto get poorer, becausehey cannot afford.

Having the geometry will help me learnthese concepts andonly then Icanget good grades.
Students without school bags arelow adhievers.Without a school bag either Iwill come to school
without books,or with 2, or 3 books. Thatwill not help.

If all children receive theseresourcesfrom whatever source,there will be equity. Then aily
better equitable education canbe providedto all chldren.



Leson 3. Fyuity Issuesin Education I

Topic 10. Eguity issuesin Education: Gender

Next equity issie is lased on gerder. Gender equity has been anssue inPak#tanandit still is.The
disadvantagedgroup is females.

Thedisadvantage dfecsthemin three wayswhichare:

Theiropportunitiesfor success ireducation

It means thateven if grls come to school, they are not allowedto take sibjects/ fields that they wil like
to get in. For example, physicsteachersand parents do not appreciate grls taking physics asubject. If
girls areprovided with proper education thenthey can be regonsible dtizensof Pakistan.

The sttisticsrelated to the number of primary sdools, teadhers, Iteracy rates,and net enroliment
ratesisgivenasunder for better understanding.

Why and how the female studentsbe the disalvantaged goup at all level be it schools, colleges,and

universities.

Sdtools

Thenumber of primary schools for both boys andgirlsis important. It isrequiredin order to ensure
equality in education. Hereis the Ist of shools inPakstan. The breakdbwn is gven provincewise.

Table 1: Number of boys, girls, and mixed schools

Province School for boys Shool for Girls Mixed Schools Total
Punjab 22248 23258 10398 55904
Sindh 18646 7810 21337 74793
KP 12111 8060 2041 22212
Bduchistan 7107 2898 373 10378
AJK 1043 1934 598 3575
GB 538 277 1048 1863
FATA 2532 1975 75 4582
ISaméebad 84 58 242 384
Total 64309 46270 36112 146691
We have seenin the table the scloolsfor the girlsarelessr thanthe boys.
Table 2: Number of boysand girls schools in rural and urban areas
Province Urban Rural
Boys Grrls Mixed | Total Boys Girls Mixed | Total
Punjab 2216 2435 5007 9658 20032 20823 | 5391 46246
Sindh 1808 1587 3896 7291 16838 6223 17441 | 40502




KP 675 534 610 1819 11436 7526 1431 20393
Bdochistan | 688 287 158 1133 6419 2611 215 9245
AJK 31 74 76 181 1012 1860 522 3394
GB 28 24 112 164 510 253 936 1699
FATA - - - - 2532 1975 75 4582
ISamé&bad - 2 121 123 84 56 121 261
Pakisan 5446 4943 9980 20369 | 58863 41327 | 26132 | 126322

The talle indicatesthat there arefewer sdools for rural areasandin particular lesser shoolsfor grls.
This reféctsthe status of equity with respect to gender.

Topic 11. Equity Issues inEducation: Gender (for Teachers)

One reaon for low enrollment of girls is that parents donot like to sendgirl studentsto sdools where
teachersare not female.Thus there is digparity, because schools are far, they are not neaiby. Sowhen
the stools are distant, femalesare not allowedto go to teachto schoolsfar across.

The talte below highlights the picture of teachersacrossPakgtan.

Table 1. Number of teachersin P&kistan, by province

Province Male Female Total
Punjab 80760 106345 187105
Sindh 72915 43635 116568
KP 46258 29923 76181
Bduchistan 12285 6351 18636
AJK 3217 4361 7578
GB 2301 2046 4347
FATA 7108 4457 11565
Idamabad 758 2707 3465
Total 225602 199843 425445

The talbe reflectsthat Punjab, AK,and ICThave more female schools, other thanthesethe situation is
evident that femaleteachers arefar lessthanthe male teachers.

Inrural and urban divide of teadhers itis en thatin urban areasthere are more female
teachersin sdiools, but in rural areasthe number of male teachersexceedover femaleteachers.So our
rural schools have more male teachers.Thiscould be becauseof the transportation facilitiesin the rural
areas. Aongwith the transportation facilities, there isacoommaodation problem. Secuity andsafey
issueswill complicate the issuesof accommodation more. We haveto ensure sae and secue
acommodation facilitiestoo, in order to enaure equity in maleandfemaleteachers.

Topic 12. Equity Issuesin Education: Gender (Non-Enroliment rates)

Net enrollment rates




Thenumber of primary school age tildren enrolled inschools comparedto the overall
population in that particular age group.

Frst, letus e what percentage of children isenrolled in schools.

Thenet enrollment rate isanindicator of the level of accesdility of education for sdool-age
children. It depends yoon the locaity and infrastructure of the sclhools. Unlesswe addressthese
problems, thiswill remainanissue.

Hereisthe table reflecingthe NER

Table 1. Primary NER P&kistan (2000-2008)

Year Male NER FemaleNER
2000-01 67.5 45.8
2004-05 73.3 55.7
2005-06 56 48

2006-07 60 51

2007-08 59 52

2008-09 61 54

Themaleenrolmentis unfortunately dropped over the courseof time. However,in the female ste
there is8-9 %increase inthe enrolment. If we wantto keepthe balance every child of school age
shouldbe inschool. Thetable stowsthat girls atall years stll havelesser erroliment rate than boys
enrolment inprimary sedor.

A real isge isto educatethe parents, that by sending the girlsto schools cariessignificant important.

In rural urban divide we see thatespecidy in wral areas,girls areconsidently lessenrolled thanboysin
rural schools. However, inurban areasdool the enrolilment ratesfluctuate.

Topic 13. Equity Issuesin Education: Gender (Literacy)
Literacy
Literacy isat the heat of basic elucation and is essential for many reasms.

1. It eradicatespoverty
2. It helps in redicing child mortality rae.
3. It ensuressustanable development, peace and democracy.

Literacy isdefined asthe ability to read a newspgper and writing a ketter in Urdu.

Literacy ratesare much lesserfor females thanmales. Liteacyratesfor girls and womenare far less
thanthe males.May bea province or two have better numbersbut in generalit isnot much




appreciating. InSAARCcountries our postion is also not hopeful. We are only alove Nepaland
Bangladesh. Oty 54%0f literate population we have 46%illiterate population.

Ourgirls are paticularly disadvantagedin thismatter. This carbe addressed thatby proving schools
(small sctools)around the populated aeasso that femalestudentscanbe sentto schools.

Although Pakistan has a higher Human Development Index HDI)than Nepal and Bangladesh, ittill has
lessNet Enrollment rates (NER) tharthesecountriesand other countriesin the sameregion.

Topic 14. Equity Issuesin Education: Gender (Reasons for Gender Disparity)

What arethe reasons for gender disparity in education? Whyis that more boysare inscoolsthanin
girls. Why ighat boysmove from primary to secondaryto tertiary education than girls do.

1. Poverty and absence of free and compulsory education to all

Theconstitution provides as abasic rght free and compulsorybasc education for all sctool age going
children. This wil take alot of time to implementthat. Poverty hasmany other aspeds. The alditional
costsare alsonot afforded by the low economic status families. Beauseof poverty householdincome
getslow and they educate boysas tey think thateducatingboys wil bringincome inthe home.

2. Low education budget

With low education budget it is not possble for sclhools toraisetheir facilities, to rise the salaiesof
the teachers,andto bring technology inschools. We haveto enaure that there is adecent
allocation of budget for education. Onan average the budget is 2%allocated for the education.

3. Qultural normsrestricting freedom of movement of girls and women

Themindset of the people has tochange. This canbe done by changing the mindset of parents. Also
the govemment needsto step in by providing neaiby schools. This imits the movement of girls,
infrastructure, dtance,other faclities. Thigestricts themto go to sctools.

4. Gender division of labor

Thegirls ae not allowedto work inthe field. Theyareto stay at home. The point is why we give
education to girls if they haveto setin the homes.

5. Shortageof schools

Thenumber of schoolsis not enough We needmore schools inrural and sub-urban areas. Uless
we ingeasethe number of sclools therebyincreashgthe number of classoomswe will not be able
to acoommodate the extrastudentswho would like to come to sdhools. Thismaorly affeds the girls
education. Parents do not allow to send their grls faracross.

6. Shortageof female teachers



Grls wil beallowedto goto schools only when they havefemaleteachers. Thiswill require anextra
effort to fill thisgap. Espemlly in wral areas ths shatage is cauimg the gender disparity in school
going children.

7. CQonflict

Caflict betweendifferent groups hascompounded the issie affecting the education. Thismcludes
safetyandsurety issie. With scare resourceswe ae not able to endure safety and surety. Many
people think atthis point before sending their children to sclools.

Topic 15. Eguity Issues inEducation: Religion

Pakisanis sgnificant on the geo-political state. Pakstanis seond largest Muslim populated country
and fastestyouth population increase. Thisisimportant to understand the role that religion plays in
socia, economic, and political Ife of itscitizens.

Weonly spenda little of the @Pin education. Inlastdecadeor so, Pakstan hasseenviolent extremism
in Pakistan. The minorities are rot secure inPakgtan. With thistrend of thinking going on in the country
it is getting more difficult to keepthe minoritiessecure sothat they cancontribute in the development
of the country. Sarting from the indeperdence of Pakistan, there were missiorary sdhoals, like
convents,were avaiable and providing good education to Pakgtan. But now they havebecome sarce.

In 2006 whenthe aurriculawere revised,the government foausedon revisng the old curricula of the
country to build reforms. The reforms have leaned on the 22™ article of the constitution which codifies
the rights of religious minorities.

Despie theefforts of the government it has keen 6years therevision have beenincorporated. Who is
evaluating what new textbooks offer. Theexisting textbooks have beenreprinted since2006. Content
needsto be looked at.Whatkinds of content and texts/ pictures ae given inthe textbooks?

There ae some groups that seeotherswith tolerance and somegroups who see religious minorities
with bigotry. So there are two extremesin our society.



Leson 4. Religious Discrimination and Sacio-Quitural related Issues
Topic 16. Rdigious Discrimination-I (Textbook Aralysis)

Anintegrated curriculum isfrequently usedfor early gradeswith no clearsepagtionin religious and
non-religious content inmaterials gvento religious minorities. In earlygradesall the studentsstudy the
samecontent, be itreligious ard/ or non-religious.

Doing the same ethics, mathematics,etc. but religious beliefs,the meansmay be different. It isfair to
the minorities? This isiolation of minoritiS &ight. No religious goup shauld be able to perform
worshipsthat are not based on particularly their own beliefs.

Dominant cultural values,religious valuesare major part of our textbooks. They are heavily loaded with
Idamicteachings. Areview of textbooks siggests that all national heroes, socialreformersareall
Muslims.Many other minorities have played asignificant role inPakistarbut them not to be sen inthe
textbook. Thisstudy found 96 chapters and poemsof 362 hadstrong orientation of Islmic values. You
hl- @ Sryfefitibned minoritA S toiks. Anexamination for 1% grade curriculum titled dMeri Kitabé or
oMy Boo] $as7 out of 16 chapters containing Islmic sermons.

We haveto remember that we are allPakistarnis first. Unlesswe address this, we will see this digarity in
the minorities. The teachers areaskedto not to focuson thoseldamic content mentioned inthe books.
There isno point in giving thoselessons in thetextbooks and then askthe teaclers tonot to focus tem.

Topic 17. Rdigious Discrimination (textbook Analysis)

Inthe revisedcurriculum of 2006 the subject of ethicswasoffered. However, many studentsdo not
haveaccesdo this ethicscourse. Theminorities are acontributing piece to the whole Pakgtan. Our flag
evencleatly indicated one fourth white portion for the minorities. Theconstitution of Pakstan doesnot
reckon Ahmedis asMuslims. Thatdoesnot make usNon-Pakstans, we are only non-Muslims.

Accoding to the National Commisson for Jstice and Peae report govemment issuedtextbooks that
teachstudents that Hindus arebackwards andsupergtitious andgiven the chance they will assertthe
Muslims.May bethat wastrue 67 yearsago,may bethat wasa reason for the partition but today, we
haveto combine the minorities and majorities to come together andwork for the mutual growth.

Extensve nterviewsof government schoolsreveded that they hadlimited knowledge of religious
minorities and their beliefs. The reson for that iswhen theywent to schools they were not offered the
sameeducation. Thisis why todayis the time of multi-religion education.

Public stool teachersoften advocatedrespectful treatment of religious minorities. This siowsthat are
ackrowledging them but they donQKknow how to deal with them. QurQ |- aigo reflectsthat there are
people of the book i.e. #ws, Chistians. Teaches have favourable digositions towards thepeople of the
book. Unlessthe teachersrealize thatthere arepeople of the people and people not of the book, they
arediversified. We have to engage with them too, for the larger benefit of Pakstan.



Then thee is dvide of Shia-unni Muslims. There are teacherswho respect both and there are teachers
who do not respectboth. We haveto understand that groupswithin Islam shdl be treated with
tolerance.

Madrassateadherswere ayree on the fact that wsand Chistians are referenced in QuQ | byt they
say hat the teachings havebeenchanged with time. But we haveto understand the concept of inter-
faith harmony. Thesepeople understand that these religious minoritiesexist but they are not tolerant
about them.

Lackof exposure to the madrassa stdents teachersthey are not exposed to the religious minorities
outsidethe premisesof their madrassa.The people at the madrassaknow about the minorities kut they
do not know how to be tolerant towardsthem.

Themadrassaschool sysems ae only Muslims stidents. A lage portion of public sclools were not able
to identify the minorities as citzensof the Pak&an. Although they knew that there ex&ts religious
minorities, they were skepticalabout how to dealwith them. Thestudentsof public scloolsreflected
that the teacherstaught themto dealwith respectwith the students/ citizensof others minorities.

Topic 18. Scacio-Qultural related Isues (Reform Opportunities)

Inteacherctraining we focus a bt on the content, professbnal characeristicsbut we do not focuson
how to deal with the minorities. Ifwe induded thesetype of content in teachertraining, then wecould
seealot more tolerant sodety.

Createinterface with other minorities. Bring them on grounds, inclassooms, so that whenthey mix in
constructive healthy activitiesthey will learnto betolerant.

Makethe subject Ethicsascompulsary for all students. Al religionsteachthe same valies.

Develop public private partnership to build resources.In this way many minorities mme into play via
private membersof the society.

Encaurage public curriculareforms. Uhlesswe begn with the textbooks, we cannot bring harmony. We
haveto indude some portion of the minorities that have reallycontributed in the society of Pakistan
then wemust include them. This rdersto the education opportunities of socio-culturally disadvantaged
groups. Bven females aredisadvantagedin our minorities.

Therecan be many typesof minoritiesin the society, including thoseasdefined in:

1. E®nomicterms (the income poor)
2. Politicalterms (issdents- people who do not go with your ideology or philosophy to politicsO
3. Qulturalterms(subcultural groups-Bdochi, Punjabi)

Then thee aremany other minorities basedon language. 8ould language be alowed to determine
minorities? Just because someone canspesk some language and someone cannot. Then there are those



who ae living below the poverty line. Infact they are in majority in Pakistan,but thosewho arein
power are financidly sound people. Asa resut people living below poverty line becomeminority.

The sbool attendance of femalesalso gets affecded bysocio-cultural issies. Bys aremore likelyto
make itto sdhool. Thase kinds of things reed to be addressel. Thisis ckarerin tertiary education since
they require more financialresources.

Topic 19. Free and Accessible Education

Free andaccessble is both a trendandan ssue ineducation. Indeveloped countries it isalready atrend
while indeveloping countriesit is an issie. Despiteencouraging developments there is still anestmated
115 to 130 million children not attending schools. How do we et thesechildren in schools?

Among those who enrollin primary sdools large number dropt out. This ishecauseof the hidden cause
whichthe famiiesare not able to manage. UNESCQiews fee andacessble education asa dynamic
approachof regponding positively to pupil diversiy and of seeing individual differences agproblems, but
asopportunities for enriching leaming® ¢

Themovetowards fee and accessite education is not technicalmovement but amovementwith a
philosophy- A philosophy to tolerate andmotivate themin a diverseclassoom. All children havea right
to get education that doesnot disciiminate basedon any fador.

A rights basededucation approachhas three badc fundamental pinciples needo be looked at.

1 Accesdo free andaacessble education equality
9 Inclusion and non-disciimination
9 The rght to education, content, and processes

Implementing free andaccessilie education by:

1 Generating collective thinking andidentifying practicalsolutions suchas how humanrights can
be male part of the localschool curriculum.

1 Linking the humanrights movement with educational access.

9 Fosterig grassroots action andstrengthening its tiesto the policy level in order to promote
protection.

f  Encarraging the creation of community and childNB yarikilswhere issiesof accesscanbe
disaussed

1 Developing community-school mechanism to identify children not in sctool aswell as @velop
activitiesto enaure that children enrollin school and leam.

1 Adequate resource must match withpolitical wil.

Ultimately suaesswill be judged by the gality of basic education providedto all learners.

9 Useeducation as atool for social cohesionandintegration by guaranteeing continuous acess,
outside of teaching hours, to educational and communal spacesto permit students to sodalize
and expresgheir creativity.

=



Leson 5. Freeand Aacessible Education and its Benefits
Topic 20. Free and Accessible Education (21% Century)

Erhancing civiceducation in primaryand secondary schools, ensuring free language coursesto favour a
better integration of chidren with marginalized backgrounds into the education sysem.

Ensire anadequate teacler-student ratio to permit quality teachingin small class setings

Promote the development of affordable hadware and software,to allow wider accesgo ICTparticulary
in developing countries like Pakistan. Aswe seetechnology as dundamental provider of education in
future years

Promote awarenessandunderstanding of the sustainable developmenttopic through education, which
would encourage the societal change inbehavior andcreateamore sigtainable future.

Partiallarly in the areas of environmental integrity, economic viability, andjust society for present and
future generations.

Free and accessble education is aout:

Welcoming diversty

Benefitting all learnersnot only targeting the excluded

Children inschool who may feel excluded

Providing equal accessto education or making certain providons for certain categories of
children without excluding them.

Rebrmsof sekected students or community

Respading only to diversty

Meeting theneeds of chidren with leaming disabilities only

Meeting one childQ deedgat the expense of another child.
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Topic 21. Hements of Freeand Accessible Education
There ae four key elements of free and acassble education
Free andaccesdhle education is rocess.

1. Itis aout leaming how to live with differenceand learning how to learnfrom difference.

2. Feeandaccessble education is concerned with the identification andremoval of barriers. It
involvescolleaing collating and evaliating information from awide variety of saurcesin order
to plan for educational improvements inpolicy andpractice.

3. Freeandaccesshle education is éout the presence,participation, andachievement of all
students.

1 Presencemeans where children areeducated, and how reliably and punctualy they
attend.



9 Particpation relatesto the quality of their expeienceswhilst they arethere.
1 Adievement isthe outcome of the leaming.
4. FReeandaccesshle education involvesa particular emphasison thosegroups of leamerswho
maybe at riskof marginalization, exclsion or underachievement. Thegroups that are more at
risk shald be given speciahttention. Thisis where keen stepsareto be taken.

Topic 22. Benefits of Freeand Accaessible Education-|

Free andaccesdle education strivesto provide quality in education in classooms. Thereare alot of
changesoccured so thesechangesneedto be addressed inclassooms. Humanvarations and
differencesshauld be reflected in the clasrooms.

Sdoolswith free andaacessble education offer opportunities for arange of working methods and
individualized leaning in order thatno pupil is obliged to stand outside the felowshipof and
partnership in the school. Shools needto be flexible in the goal what they offer.

Charactetigtics of aschool for allincude exercisng flexibility with regad to the individual pupilQ a
capabilities and placing his/ her needs andinterests at the core. The school for al is therefore a
coherent, but differentiated learning environment.

Pladng the pupil at the centre doesnot imply that studentsneedto betaught and will learnthe subject
matter and content separately.

Furthermore, it involvesstudents sypporting one another aacording to their akilities and strengths.
Topic 23. Benefits of Freeand Accessible Education-I|

Free and Aacessilte Education is concemed with the needto ensure that leaming opportunities
contribute to effective nclusionof individual and groups intothe wider fabric of society. Quality
education is therefore education that isindusiveas itaimsat the full participation of all leamers.We
haveleamed from constructive andtransactional theoriesthat the quality of learning canbe erhanced
by the diversty of student involvement. Teader attitudesand tolerance arevehices br the
construction of an nclusive and participatory society.

Focu#ng on quality education for enhanced nclusionof all sudentsimpliesidentifying strategiesfor
overcoming or eliminatingthe bariersto full particpation for individuals and groups which experience
discimination, marginalization and excluson or which are particularly vulnerable.

Teader hasto enaure that every student partcipatesin the clasroom. Thiswill boost his confidence
and give exposure to him.

Topic 24. Benefits of Freeand Accessible Education-ll|

Cost effectivenessof free and accessible education



Accoding to arecent World Bank stidy anda growing body of global research,free and accesdhble
education is rot only cost efficient but also cost effective to the state considering that equity iswayto
excelence.

Most disadvantagedchildren- girls, the rural poor, children with dsabilities- when haveaccessto sdool,
they get better health,education, nutrition, andsaritation faciitations.

This alsdelps adlress the socio-economicandgerder relatedinequalities.

Therdore the effectiveness of free and acessble education ismeasugble not only in termsof
educational outcomes, reduced wastage, lessrepetition but generally through enhanced reurnson
educational investment.

Thecost of education is acritical issueto all s¢ool systems, especidly when creating education facilities
for allleamers.Oftenquestions ae rased aboutthe costsof education for traditionally exclided
groups. It is féselyperceived as baig costly when itis often only about making minor adjustmentsto
acommodate alllearners.

If we alopt a holigtic perspective of society, it ismore relevant to ask about the coststo society when it
doesnot provide education for allchildren.

In suchacontext, it is dearthat the most cost effective lution isto offer education to all students.

Education isthe fundamental bass ypon whichthe aurvivalof the humanrace and development of a
nation depend; it isanimportant investment where no compromises shaild be made.



Lesoon 6. Free and Accessible Education Key Players, Attitudes, Values, Gurricula & Empwerment

Topic 25. Free and Accessible education: Key Players|

Incorporating free and accessilie education as aguiding principle typicdly requireschange ineducation
sysems, andthis change process is fequently facedwith severalchallenges.It involvesimportant shifts
and changesat the sysems aswell asthe societal level.

It isimportant to note that thesechange procesestowards fiee and accessble education often begn at
small scale andnvolve overcoming some obstacks sich as:
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Existhg attitudesand values
Lackof understanding
Lackof necessary skils
Limied resources
Inappropriate organization

Same dimengons of education change must be measured. Such measurementsinclude:
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Direct beneifits to children

Wider impacton policies,practices, ideasandbeliefs.

Erhanced chidren participation

Rediced dscimination e.g. gender, disability, caste, minority, status, etc.

Strergthened partnerships and improved collaboration between ministriesat the national and
locallevel of govemment and at the community level.

Development andstrengthening of education system, technology and pedagogy to indude all
leamers

Teaders, parents, communities, school authorities, curriculum planrers, training andinstitutes
and entrepreneurs in the businessof education are among the actors that canserve asvaluable
resourcesin support of free and accessitie education

Same teaches, parents and community are more than just avaluable resource; they ae the key
to the inclusion process.

It isthe classoom teacherwho hasthe utmost responsibility for the pupils andtheir dayto day
leaming. But at the sametime, it isalsothe respmsibility of the ministry of Education to ensure
that sdhool acessble andchild certered programmes areelaborated, Implemented and
evaluated. The outcome of suchprogrammeswill faciitate new incentivesand ideasfor
teacdhing.

Topic 26. Free and Accessible education: Key Playersl|

Family members and communities canbe important resources-wheninformed,stimulated, entrusted,
and preparedin effective ways. Effarts should not be sparedwhen guiding anddirecting families inwork
that is sipportive to their child.



It isoften agreatchallenge to get the familiesof the most marginalized leanersinvolved.
BExamplesfrom South Africa

At a pimary school in Durban, south Africa,teacherausegrandmothers as aesourceto develop the
reading ahilities of the chldren. Grandmothershavebeentrainedto listento children readandto
encaurage them to interact with texts. Twce aweek,grandmothers cometo the school andwork with
the graups of children inthe playgound or under a tree.

This alsdreesup the teachersto work with the children whomay be experiencing difficulties inlearning
and who may need ndividual attention from the teacher.

Topic 27. Free and accessible education: Attitudes and Values

It has beershown that teaO K Sguditi@ attit udestowards fiee and accessble education depend
strongly on their experience with leamerswho are perceived as hallenging.

Teader education, the availability of support within the classoom, classsize and overallworkload are
allfactorswhichinfluencetS | O Kaftithdie$

Severaktudies havereveded that negative atitudesof teachersand alults (parents and other family
members) arethe major barrier to indusion of marginalized sudents; children do not have prejudices
unless alults show them.

Thus introducing indlusion of all asa guiding principle in thesedifferent areaswill haveimplications for
teadhersQ  itudiesi

Sharedvalues make cooperation possble, just aslackof them makesit difficult for people to work
together. However, when common valuesare lacking, common interests, whichare precursorsto
values,may sibstitute for themandin daily life are often a sgnificant driving force.

Changesin attitude involve significant changesin conceptions androle behavior.

Negativeattitudestowards differences andresuting discimination and prejudice in sogety manifests
itself asa serous barier to studenta 18aming.

However, it isa barrier that canbe overcome through the practie of inclusion and is not a necessay
pre-cursor to the process.

Theimplementation of more inclusive systemsof education is possible if schools themselvesare
committed to becoming more inclusive. Thedevelopment of enabling mechanisms suchasnational
policieson free and accessible education, local sypport systems andappropriate forms of curriculum
and assesmentareimportant in creating the right context for the development of inclusion.

Free andaccesshle education hasimportant benefits for all children as itproduces sdools with more
enriching learning environmentsthat view diversty as apositive force whichmust be acknowledged and
celebrated.



Inclusionproduces sdioolsthat move away from rote leaming and place greater emphasison hands-on
experience based,active and cooperative leaming.

Topic 28. Free and Accessible Education: Qurricula

Education quality andaccessare intricately linked. The concepteducation for allthus questionsa large
part of the current schoolsway of organizing teaching. Teatersoften retainthe perspectvesganed
from their own sdool experiences.

Accesdile andflexible curricula canserve as the keyto creating schools for all. It is important that the
curriculum be flexible enough to provide possibilities for adjustment to individual needs andto
stimulate teachergo seek solutions that canbe matched withthe needs andahilities of each and every
student.

Many curricula expectall pupils tolearnthe same things, at he smetime and by the same meansand
methods. Bit studentsare different and have different abilities and needs.

Therdore, the curriculum must take into consideration the various needs of sudentsto ensure access
for all.

Srategiesfor developing accessble curricula

1. Providing a flexible timeframe for students studying particular subjects

2. Givinggreaer freedom to teachers irchoosing their working methods

3. Allowingteacherghe opportunity of giving special syport in practical sibjects (e.g. orientation,
mobility) over and above the periods allotted for more traditional s¢ool subjects.

4. Allotting time for additional assistace for classoom basedwork

5. BEmphasizing aspects of pre-vocational training

Questions to consider for accessible curricula

=

What humanvalues piomating inclusionare being fostered through the curriculum?

Are humanrights and childNB y @dt& pamidk the curriculum? Do they address e coexistence
of rights with respansibilities,and how they are taught?

Is thecontent of the curriculum relevant to childNB ye@l fivesand future?

Doesthe curiculum take gender, cdtural identity andlanguage backgound into consideration?
Doesthe curiculum indude envionmentaleducation?

Are teaching methods child centered andinteractive?

How isthe feedback gathered / integrated for curriculum revison?

How the aurriculum isrelated to national asgssment sysems?

Towhat extent areeducation authorities responsible for monitoring the s¢ool in tune with the
curriculum revisons andtransactons?

N
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Together with the flexible curriculum, flexible teachng-leaming methodology should be ntroduced?



Topic 29. Free and Accessible Education: Empowerment for All

Whencommunities canhold teaches, alministrators, and government officids accountable for the
inclusionof all chldren through formal nstitutio nal mechanisms, community membersbecome more
intereged insdool improvement andmore willing to commit their own resources tothe task.

This ommitment mayinclude forming partnershpswith outside contributors.

Accoding to the World Bank, éprograms that expand the acessof exclided goups toeducation have
led to important shifts in the mindset among community membersandgovemment leadersregarding
the contributionsthat those groups canmaketo society.€ This iswhere change processesand
empowerment go hand in hand to move towardsfree andaccessible education for allleamers.



Les®n 7. Peace Education
Topic 30. Peace Education
Why study Peace education?

Why the peace education is mportant. Sdety and security of an ndividual isimportant. Whenthese
two things arethreatened then conflict arises.

Peae studies, is gprocesslt hasto be born, rebom, againandagan. It meansyou haveto refine the
curriculum every now and then. Therefore we needto revisit the curriculum for peacestudieson a
regular bass.

Canflict could bein the system, society, or even inthe families. Startng from smaller units we will look
into the maao level.

Peae studies explore handling of conflict by peaeful means.Conflict canbe resolved through
argumentation but how do we resolve aconflict peacefully iswhatwe study in peacestudies. Oty then
the peae canprevail.

Topic 31. Introduction to Peace Sudies

Another word for peaceis equality. And other wordsfor equality are equity, synmetry, reciprocity,
equal rights, and equal dignity. Onecansee them aspart of the definition of peaceor peacefulmeans.
As sich they are necessay rather thansufficient conditions.

Equality doesnot guarantee peace. But inguality dmost guaranteesthe opposite, direct violence, in
one form or the other, physicalor verbal, directed against the body, mind or sgrit of the humanbeings.

As criticabtudiespeacestudies dothe same ascriticsof humanbehaviort moral philosophers, piiests,
criminal judgest do compare datawith valuesrelated one way or the other to peace,and then
conclude intermsof right, wrong, both-and-neither-nor.

For tisthe ciiteria hasto be exlicit andthe comparison caried out with the same rigour asin any
other fields. Asconstructive studiespeacestudieswould not shyaway from making recommendations,
0 K $erapyi part of the usefuldiagnosis-prognosistherapy triange taken from health studies.

Expecétions from therapy canthen beheld aganst valuesrelating to peace to conclude intermsof
adequate, iradequate, both andneither-nor.

Topic 32. Peace Education |
Peace studies arean applied science

We ae better servedtoday bymay beasmany as44 health professons. Peacestudies $iould be able to
deliverthe same, at the same level of adequacy, through conflict transformation, peacebuilding, peace
keepdng, and reconciliation to mention someapproades.



Letmany peace professons grav, medators, conciliators, andso on.
Peace studies aretrans- rather than inter-disciplinary

Likewomen sudiesmakewomenandtheir conditions of suppresson and liberation visble. Peae
studiesmakepeace visble, understandable, and obtainable.

Topic 33. Peace Education I
Peace studies aretrans- rather than inter-disciplinary

As a ule in agood peace researtier, the PhDfield is no longer visible. There are often four stageson
this road.

Inthe multi-disciplinary stage a wniversity, or aconference,invitesspeciailsts from several dscplinesto
contribute to peace studiesfrom their argle.

People or discpline who never meet becatse our universitiesfragment humanknowledge keep us part
fighting for funds andrecognition, learnthe art of tolerance.

Inthe inter-discplinary stage a wiversity or a conference encouragesdialogue among approaches, an
obvious method being to address thesame event or phase inhistory, or the same problem.

Inthe aoss dis@linary stage this dalogue goesfurther, into mutual learning.

A psychdogist may pick up a ociological hypothesis about status dsequilibrium (like high on education,
low on power) asaggresson productive and explore the psydiology; a sociologist may explore the social
effectsof cognitive consonance aspeaceof mind. Usially suchexplorations are bilaterd.

Topic 34. Transcend Approach

Inthe trans-discplinary siage, basedon the precedingthree or not, the problem that determinesthe
choiceof intellectual tools and they will usually haveto come from the tool chests of several dscplines.

Likefor health studies. Butin this processother discplineswill also learnandchange. Historians for
instance will focusmore on peace andn how war could havebeen avoided, economics more on
survivaland equity etc.

No country hasmonopoly, nor doesany gerder, geneation, race,class, ation. As peacebelongsto all
of usso do peace studies.
This igmportant becausestudy of peace isso intimately relatedto the study of conflict.

About conflict we know something for sure: each ator in a conflict has tsown angle.



Leson 8. Peace Education: Phiosophy, Hements of Qurriculum & History
Topic 35. Why do Human Clsh

Theconflict always boks dfferent whenlookedat from different argles.Hencewe haveto listento all
parties, inderstanding what they want, to sort between legitimate andillegtimate using, for instance,
humanrights asameasue, andthen try to bridge the gapbetweenlegtimate goals.

Quch is thetranscend approach. Al partiesto a conflict have equal rights to be understood, but not the
sameright to be acceptedand supported.

Peae studiesfocus ksson adors, more on deep cutures and structuresand how they affect mediation
and conciliation.

Therehasbeenmuchfocuson the role of structure for peace particularly of gerder and classelations.
Time hascome for much more focuson culture, andnot only in the senseof religion.

Why do humans dash?

It may betwo neighbours disagreeingover afenceor a devatating worldwide war. Whatever a
confliO (is@d@, students of peaceand conflict resolution seekthe causes. They hope eventually to use
their skilsto help preventwar andencourage peace.

An eye br aneye will only make the whole world blind.
Topic 36. Philosophy of peace education

There imno wayto peace- Peaceisthe way.
PeaceSudiesdiscussion

Patriotism meanslove of onS @@untry. Tolove your country doesnot mean Bindly acceting and
supporting its policies.We, the people, havethe right and duty to help from the policiesour country
adopts.

Once astudent, Raa, who was dout sixat that time, saidto me, dif the people next door to us ae our
neighbours andthe people nextto them aretheir neighbours andit goeson like that for ever, then it
meanseverybody is everybodé @eighbour. Thenhe lookedat me and sad, why would people kill their
neighbours?

It isnot enough to talk about peace.Onemust believein it. And it isnot enough to believein it. One
mustwork atit.

What is peace education?
Peae education is the pedagogicaleffortsto createaworld at peace.

Bypeace, we meanmore thanthe aserce of violence (nagative pea®).



Peae inits most positive aspectsembraces deasof justice, dobal sustainability and the eradication of
structuresthat promote inseairity: poverty, hunger, malnutrition, andlack of accessto resources.

Peaceeducation resets on two assumptions

1. Caflictisubiquitous
2. There ae waysto transform it

Education for peaceassumespeace in edication.
Topic 37. Hements of Qurricula
Philosophy of peace education involves

1 Non violence
1 Loveas the bagsof transformationt translated nto caring classooms
1 Reverencefor the environmentandfor all ife

We haveto indude these elements inthe curiculum to ensure peace studieseducation.
Processes of peace education include the following

9 Skilsof conflict resolution (transformation)
9 Attitudes
1 Vdues

Thesereston the ethos of having enough for allto sustainlife.
Topic 38. History |

Peae education seeksto build on the philosophy andthe procesesof nonviolenceto helpus
understand the role that conflict and violencehaveplayed in our lives,seeking waysto transform them

Peace educators pont out both the value of andthe riskof conflict and socialchange.
Peae edication appredatesthe richressof the concept of peace

Addressedears

Providesa futuresorientation (imagination)

Teathespeace asboth aprocess andphilosophy

Promotes peae asa concept alongside justice

Promotes the careof andlove of earth and respectfor all life
Teadesnonviolenceas awayto setle differenes
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Peae education is practiced throughout the world in many setings



1 All have incommon the idea of transforming conflict into something positive and sustanable so
that our world will continue to turn
1 Peae education seeksto make and build peace through pedagogy

Topic 39. History I

Peae education restson the assimptionsthat morals andethicscannot be separated fomthe
classoom

Theconceptof responsibility, both individual and shaed, isembedded in the philosophy
How isit done?

An educator teaching peace will use conceptualelementsof the philosophy andthe processesto
structure formal, nformal,and hidden curicula.

Including classr@m climate, tolerance, respectandthoseteadchable momentsthat cantransform
classoom interactions andlearning.

Some elements of the curricula

anunderstanding of war and its causes

anunderstanding of violence and its causes

knowledge of the military and its structues

anunderstanding of same principlesof world order, including the united natons system
anunderstanding of the role of citizen participation
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Leson 9. Aims, Knowledge, kill, Attitude, and Importance of Peace

Topic 40. Aims: Knowledge
Some elements of the curricula

Knowedge of NGOsandtheir impact on socialchange
Knowedge of worldwide and localgrassoots initiatives
Principlesof regorative ustice

Listenng anddialoguing

Theimportance of nonviolence

o wbdhpeE

Who has gone before?

Montessori 1937 éour hope forthe future lies ot in the formalknowledge that we passon, but in the
normal development of the new mané

Montessori hasoften beenquoted assaying

cegablishing peaceis the work of educationé all politics cando iskeepusout of g | NE
John dewy

Dewé Qlilosophicalideasinvolved concepts of educating for peace.

He sawthe necessty of teachersloving their students ¢ dove through common self-sacrficeto reach
the common good.

HoraceMann hoped that common education could free humankind from the ever present danger of
war.

Topic 41. Aims: skill
More modern educators

Non-DeweyanMaxine GreeneQ andedanding of education isreleasing personsto be differentt
inherently reflecting concepts of freedom and choice, listening and dialoguing in order to view things as
they might be.

J.R.Martin

He gavethe concept of schoolsashomes

Inthis mncept heemphagzed andlaid stress on the importanceof nurturing
Sara Ruddick

Maternal love giving riseto maternal practice canpromote peace.



Hookst teachingto transgresst only hgppenswith adequate rurturing. No dichotomy between
education andsocial change. Healing of the world canhappen if teachers know themselvesand their
students.

Thegoal of knowledge arigng from loveis thereunification and construction of brokensevesand
worlds.

A brief history of peaceeducation

Catemporary view on peace education reflects the evolution of its concept from the begnning of the
peacereseach movement ¢ 40s and50s

However its roots go muchfurther

Rebrmers suchas AddamsandFannie fern Andrews and IPRA (fie International Peae Reseach
Associaibn) 1965 andCaPRD (Gonsortium on Peace, Research Education and Development) ¢ 1970,
were outgrowths of the work done by Women@ Intemational Leagie for Peaceand freedom.

Topic 42. Aims: Attitude
The knowledge-based subject approach

Defning peace asa multi-discplinary academic and moral quest for solutionsto the problemsof war
and justicewith the conseguential development of the institutions andmovements that will contribute
to apeace thatis basedon justice andreconciliation.

Cramin (1993) placesa greater emphasison skills andattitudes,defining peaceeducation.
Topic 43. Peace?

Peae ista dobal term applying to all educational endeavours andactivitieswhich take as their focus
the promotion of knowledge of peace-building andwhich promote, inthe leamer, attitudes of tolerance
and empathy aswell asskills in @operation, conflict avoidance and conflict resolution so that learneas
will have the cagpacity andmotivation, individually and collectively, to live inpeace with others.

Aims of peace education
These ge commonly expessed as:

1. Knowedge
2. SKil
3. Attitudinal programs

Knowledge

1. Awarenessof own needs,self-awareness
2. Understanding nature of conflict and peace



Ability to identify causesof conflict, andnonviolent meansof resolution
Caflict analysis

Erhancing knowledge of community

Mechanismsfor peacebuilding andresolving conflict

medation process

understanding of rights and responshilities

understanding interdeperdencebetween ndividualsand societies

10 awareness of cultural heritage

11. recognition of prejudice

© 0o N Ok ®

Knowledgeaim:
9 Understanding the causesof conflict
Possble outcome
1 Students willbe ale to describe likely causesof typical conflicts in theirlives.
Possble indicators
Students willbe ale to list various causesof conflict including:

91 conflictsoverfeelings
9 conflictsoverresources
9 conflictsovervaluesor belefs

Whenpresentedwith a description of atypicalconflict in their school or community, students will be
able to identify a lkely cause,and explain their reasaoning.

Students willbe able to identify conflictsin which there may be more thanonce cause.
ills

communication -- active istening, selfexpresson, paraphrasng, reframing
asseriveness

ability to cooperate

affirmation

critical thinking

ability to think criticaly aout prejudice
ability to dealwith stereotypes

dealing with emotions

problem solving

ability to generate altemnative solutions
constructive conflict resolution

conflict prevention
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9 participation in society on behdf of peace
9 ability to live with change

Topic 44. Why Peace for Education?

ill aim

Improved communication skills

Possble outcome

Students willdemonstrate effective listening

Possble indicators

After listening to another, students willshow that they canacairately restate the d LJS I {dé&ad &
After listening to another, students willshow that they canacairately reflect speal S fekighs.
Students willdemonstrate an ahility to askopen-ended questions

Killsaim

Students willdemonstrate that they canlistenwithout redirecting the conversation to another topic.
Students willremainsilentwhile listening to another, when gpropriate.

Students willdemonstrate body language that conveys respet to the speaker

Attitudes

Sef-respect

Positive selfimage

Strang sef-concept

Tolerance

Acceptance of others

Respet for differences

Respet for rights and responsibilities of children and parents

Bias awaeness

Gerder equity



Les®n 10. Themes for Peace Education
Topic 45 Theme 1: A
Attitudes
Folowingarethe terms rdated with the attitude

Empathy

Reconciliation

Soldarity
Sociakesponsbility
Senseof justice and equality
1 Jdoyiniving
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In attitudesthesethings ae of importance.
Attitudes aim

The am of attitude isthe development of tolerance
Possble outcome

Students willdemonstrate attitudesof acceptance and respectfor persons who are dfferent from
themselvesin termsof ethnicity.

Possble indicators

Whenasked to work together to complete a task ingroup of peersof varying ethnic goups, students
will cooperate effectively.

Students willdemonstrate that they canrefrain from using stereotypesin their speech.
Topic 46 Theme 1:B
Attitudes Aims

In situationswhere othersexpressethnic stereotypes, studentswill respondby countering the
stereotype insomeway, such ascorrecting misinformation, or providing examples of individualswho do
not fit the stereotype.

Student hasto identify the stereotype. Lhless te student identifies gereotypicalbehavours he will not
be able to caterthat behavior. Thenyou cancorrectthe behavor. Student also to control hasto
misinformation. If someone is gving misinformation then you have to correct it.

Sudents willbe able to list the contributions of the different ethnic groups in thér community or
country to the sodety asawhole.



Students willbe &le to give atleastone reason why ethnic stereotypes canbe harmful.
Topic 47 Theme 1:C
Peace Education: A responseto major societal challenges

Thegreatest source for building a cuture of peace isthe people themselvesfor it is through them that
peacetil relationships and structuresare creaed.

Qulture of peace will bring positivity around us.

Non-Exploiive- We have to be non-exploitive, not only to relationships beéween humanbut also
between rehbtionships between lumans andnature. We have to be non-exploitive inour deaingswith
the humans andwith the dealings withnature aswell.

Topic 48 Theme 2:A

Peace

Negative peace

Absenceof direct / physicd vidence is kown as negitive peac.

Direct Violence

Theexamplesof director violencearewar, torture, and child and women aluse.
Positive peace

Presenceof conditions of well-beings andjust relationships: sogal, economic, political, ecological
Sructural Violence

Theexamplesinclude: poverty, hunger ec.

Socio-Qultural violence

Theexamplesareracism, sexism, relgious irtolerance

Ecological violence

E.g.pollution overconsumption

Peronal peace

Sef-respect inner resources: love, hope

Interpersonal peace

Respet for other personsjustice,tolerance, and cooperation.



Topic 49 Theme 2:B

Intergroup/ Sccial peace

Respet for other groupswithin nation, justice, tolerance, cooperation
Global Peace

Respet for other nationsjustice,tolerance,cooperation.
The Peaceable Teaching Learning Process

Cognitive phase

Activephase(takingpractical acton)

Affective phase

(Being concerned,responding, valuing)

Why educate for peace

Purposesof peace education are the elimination of socialinjustice,the rejection of violenceand the
abolition of war.

Knowledge

1. Holisticconcept of peace
2. Caiflict and violent-causes
3. Same peaceful aternatives
9 Disamament
Non-violence-Philos & practical conflict resolution
Transformation,
Prevention humanrights
Human olidarity
1 Democratization
4. Development basedon justice sustinable development

= =4 =4 =

Topic 50 Theme 2:C
Attitudes / Values

seltrespect
respectfor others
gender equality
respectfor life
compassion

arwnhe



6. globalconcern

7. eoologicalconcern

8. cooperation

9. opennessandtolerance
10. justice

11. socialrespmsibility
12. positive vison

Kills

1. reflection

critical thinking
decisbn making
imagination
communication
conflict resolution
empathy

group building

No o krwd

Peace Theme 1: Upholding human dignity

Upholding humandignity isat the Centre of the valiessystem that we associate with social peace
Universaldeclaraion of humanrights

Article 1- right to equality

Article 2- freedom for disaimination

Article3-right to life, liberty, petsonal secuiity

Article4- freedom from slavery

Article5- freedom from torture and degrading treatment
Article6- right to recognition as a peson before a law

Article 7-right to equality before the law

Article 8- right to remedyby competent tribunal

Article 9-Freedom from arbitrary arestand exile

Article 10- right to fair public hearng

Article 11- right to be considered nnocent until proven guilty

Article 12- freedom interferencewith privacy,family, home and correspondence



Article 13- right to be free movement in and out of country
Article 14- right to asylum in other countriesfrom perseaition
Article 15- right to a nationality andfreedom to change it

Article 16- right to marriage and family

Article 17- right to own property

Article 18- freedom of belief and religion

Article 19- freedom of opinion and information

Article 20- right of peaceful asembly and asciation

Article 21- right to participate ingovernment andin free elections
Article 22- right to social security

Article 23- right to desirable work and to join trade unions

Article 24- right to rest and leisue

Article 25- right to adequate living standard

Article 26- right to education

Article 27- right to participate in cutural life community

Article 28- right to a socialorder that articulatesthis document
Article 29- Community dutiesessentialto free andfull development

Article 30- freedom from state or personal interference inaboverights



Lessn 11. Gonflict- Introduction, Definition. Sources, Respnse Syle and Dealing
Topic 51 Conflict: Introduction
Challenging prejudice and Building
Types of prejudice

Radsm-the beief thatoneQ a  @ilturé or racialheritage is nnately superior to that of others, hence,
the lackof respect or appreciation for thosewho belong to a different race.

T Sexism

A sysem of attitudes,actions andstructures that subordinatesothers on the bass of their sexwhere
the usial victims ae women.

1 Chssism

Distancing from and perceiving the poor as'the otherQ
1 Reigiousintolerance

Prejulice aganst those who are followersof religious other thanonS ®an.
9 Education for tolerance and respect

Thereisaneed for schoolsto educate citizensnot to accept hateful propaganda about the different
other and instead gopreciate other culturesand respect cultural differences.

Topic 52 Conflict: Definition
Sme mponents of a peace education curriculum
Peace Education

Emotions andfeelings

Anger and anger management
Violencein meda
Communication

Empathy

Caoperation

Self eseem

Tolerance

Caflict resolution

Keepng sde

Emotions andfeelings

How emotions afect behavior
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1 The efect of violence on the emotions andfeelings of children
Topic 53 Conflict: Souces
Anger and Anger Management

9 angeris theroot of almostall violent behavior
9 anger itselfisnot bad
9 anger management asatool for peace

Violence in the media

1 effectsof violence inmeda
9 teadhing children that the violencein the meda doesaffectthem

Communication

9 cognitive and emotional communication
1 how effective communication canreduceviolence

Enpathy
Definition of empathy

Understanding someone from someonS (pérspedive. understanding from the perspectve of the
person without feeling sorry for that person, if we feelsorry for the person thenit is sympathy

How empmthy leads to peace in theclassroom and the community- we haveto understand how people
are,insteadof changing them, empathy canprevail and that canhelp bring peace.

Topic 54 Conflict Response Syles
Dealing with conflict individual differences

Peasondity traits versus learned behavior- the difference betweenthe leamed behavor andthe innate
behavor of an ndividual.

Rehtionship of disputing parties relationship of the two parties
Gender differences- there are cetain differenceson how the different gerder resolvesthe conflict.

Pastconflict experiences your pastexperienceson how you have dealt with the conflict alsoaffects
your present preferences.

Confict responsestyle- there are diferent conflict regponsestyles, we will see themin detail.

The Sage



- Prdblem lver

- Win/ win orientation

- Caoperative problem solving

- Bmphasison preserving relationship and meeting own goals aswell asthat of others

The Diplomat

- Goaloriented
- Compromising orientation
o Provide evidence
o Persuamn
- Emphasison relationship and eachoii K Sgbils &

The Odrich

- Awidance
- Withdrawal orientation
0o Quit
0 Complaining to others
- Over-emphasisis on preserving relationship
The Philanthropist

- Acommodating
- Smoothing and conciliation
- High concernfor satisfyingneeds of others

The Warrior

- Win/ lose orientation

- Wining at allcosts

- Potential problem creator
- Focuson own goals

Topic 55 Deaaling with Difficult People

Direct Intervention

Addressbehavior

Explan impact of behavior on others

Indirect Intervention

Positive feedbackwhen gopropriate behavior is used.

Direct coping



Separatedifficult individual from others

Indirect coping

Provide training to otherson dealng with difficult personality
Effectivenessof techniques depends upon

Digouting pl NJi dorfimuriation skills
Caflict perspective

Power distribution

- Pemonal acountability

When is conflict positive?
Whenwe areable to resolve internal and interpersonal conflicts, usng win-win problem solving

every relationship will have some onflicts at some time or other. Whenwe usewin-win problem
solving, it strengthensits relationship. Whenwe do not, it destroys it.

Who owns the problem?

Theperson who is negatively affected by the problem

What is the owner@ responsibility?

Tofind away to resolve the problem, even ifhe isnot the cause of it.
Preparation

- Include only those involved

- Giveadescrption of the problem that respects allinvolved.

- Explan how conflict resolution canenable allto win, and exgdainthe steps.
- agreenot to slipbackto the winlosemethod

- find agood time and place with no distracions



Les®n 12. Looking at Gonflict and Approachesto Dedl

Topic 56 Looking at the problem or issue

Identify the problem or issues

Usedl messages$o explainyour own concerns,needs andgoals
Usereflective listening to hear and acknowledge the ofi K S Nd@sibasygoals
BEvaluate exactly what eachof your actual needs ae with the problem

Donot accept sudden promisesnot to cause the problem

Brainstorm all possble solutions that meet both people needs

Looking atthe thingsfrom anoli K Spléctive and try to seetheir point of view and look for a
solution that meetsboth underlyingneeds.

Brainstorm to generate all possble solutions

Think of any and all possble waysto solve the problem so that everyone willhave needsmet
Bvaluate later not now

Donot criticize any suggedion

Feedackwith reflective listening

Write down all ideassuggested

Decde on the best solution

Find a lution that ismutually aceptable to both of you

If agreement seemsdifficult, summairize areasof ageement. Restate needs andook for new solutions.
Make certain that both of you are committed to the sdution

Follow up evaluation

Cary out agreed method. Waitto seeif the conflict seems resolved.

If the agreed ypon solution doesnot work, remember it is thesolution that failed, notthe person, and
seekfor the new solution.

Topic 57 Rules for the road

No You(xtatements.



Usestatements that begn with the word . ©@not use statementsthat indude theword you, because
thesestatementsmake people feel déensie.

YJow

Remember, ittakestime to settle aconflict. goslow at first because conflict resolversusually encounter
some rough roads in thebeginning. keep ugg your I-way mapto reachsater roads.

Detour Ahead

Sametimestempersare flaring somuch thatit may benecessry to take atemporary detour from the
communication I-way.

Once he tempers have cdmeddown, you maybegn using | statements to solvethe problem
Exit ehead

Mogt conflicts canbe resolved through effecive communication. However, ifyou begn to feel
threatened or unsafe,you shouldexit the communication |I-way andseeksafkty.

QGonstruction zone

Canstructan l-way statement byfollowingthesedirections:
Usethe word |

Statehow you feel

Statespecific betavior that you do not like

Stateyour willingnessto cooperatively resolve the problem
Merge Ahead

After using properly constructed I-way satements, individuals carbegn to shae ideasfor how to solve
the prablem. Often, the best solution isreached whentwo people merge their ideastogether.

End of construction

After reaching a solution that the two individualsagree willwork, they canresume normal activities.
Topic 58 Approaches |

What do people do?

Fve basicwaysof addressing conflict were identified by ThomasandKimanin 1976

1 Awidance
9 Colaboration



1 CGompromise
1 Competition
1 Acommodation

Avoidance- what doesit look like
Awoid postpone conflict by:

1 Ignoringit

1 Respetingthat everyone has dfferent opinions
1 Notrisingto it

1 Askngto talk about it later, when tQ &ss His$

Avoidance- when to use it

Forminor, nonrecurring conflicts

Avoidance potential outcomes

Ignoring negative verbal behaviours candiffuse situations
May exacerbate situations

Avoidance consider

Is aconversation required?

Is this actially apattern involvingthe same individuals?
If this ispatternt do you needsupport? Colaborationt
what doesit look like?

Working together to find amutually benefidal solution
Whento useit?

Aspart of problem solving

In meetingsor 1:1

Gollaboration- potential outcomes

Win-win situation to conflict or disagreement
Gollaboration consider

How muchyou haveavaiable andhow well you know those you are speking with



How to useyour questioning skillsto capture everyonS Qefuirements and gain agreement?
GCompromise- what doesit look like?

Finding amiddle graund in whicheachparty is partally satisfed.

Aspart of problem solving

Whenthe timeto collaborate efecively isnot available

Whenthe situation is lesscomplex

Gompromise- potential outcomes

Thekey requirementsor expedations of thoseinvolved maybe resolved.
Compromise- consider

Will thoseinvolvedbe satsfied with a partial solution

How to usequestioning skils to cature requirements

How to gain agreement before continuing

Competition- what doesit look like

Asserthg your viewpoint at the potential expenseof thoseinvolved

When to useit?

Rarely

Potential outcomes

You mayappear agressie or arogant

Poor working relationship

Competition- consider

Whywould your viewpoint be any more correct or relevant than anyone else@?
What you could ask thoseinvolved inorder to undergand the situetion better?
Gompetition note

It is dmost alwaysbestto askquestions andget anunderstanding of context before offering an opinion.

Acommodation- what doesit look like?



Surrender your own needsand wishesto cater to the other party

When to use it?

If this wil achieve the best outcome

Acommodation- potential outcomes

A shortterm solution that you canlive with

If you arethe one accommodating, then overtime, you might resent working in this way.
Acommodation- Consider

Whywould your viewpoint be any lesscorrector relevant than anyone else@?
What thecircumstarce is?

Doyou needto build aworking relationship?

Are you choosing to do this becauseof hierarchy?

Whatyou could ask thoseinvolved inorder to understand the sitation better?



Les®n 13. Conflict Syles
Topic 59 Conflict style based on TKI-|
Determining your conflict style with ThomasKiman Invertory (THK)
Toidentify your conflict style ishelpful for you whenyou getinto the conflict.
T-KGonflict Instrument

1 Assessemdividual preferencesor inclinations inhandling conflict.
9 CGompares ndividual stylesto those of other managerswho havetaken theasgssment.
1 Suggestswaysto most effectively use and expand your repettoire of conflict management skils

There ae five stylesaccording to thistool

Competing
Colaborating
Compromising
Awoiding
Acommodating

=A =4 =4 4 =4

Let ussee thesefive stylesin detail
Thesestylescanbe understood in relation to cooperativeness andassertiveness

Thesewo variables have arange from being cooperative to uncooperative andfrom as®rtive to
unassertve.

Competing

It goes likeWlight MakesRighii Q

It is high on asserivenessand low on cooperativeness
Acmmmodating

Killyour enemieswith kindness

It is bw on assertiveness and high on cooperativeness
Avoiding

Leave well enough alone.

It is bw on assertiveness and low on cooperativeness

Qollaborating



Twoheads ae better thanone

It is Hgh on asserivenessand high on cooperativeness

Gompromising

Slit the difference

It ismoderate on asserivenessand moderate on cooperativeness
Which style is best?

Most people use allat various times

Most people naturally prefer one syle

Stuation, aulture, personality caninfluencethe best style at a gventime
All styles canbe useful

Different styles have different goals

Competing: the goal isto win

Aoccommodating: the goalis toyield

Awoiding: the goal isto delay

Colaborating: the goalis multiple paticipation

GCompromising: the goal isto find amiddle ground.

Competingis effective

Whenquick decisive action is needed

On inportant issuesvhenunpopular actionmust be taken

Whenthe issue isiital, andthe right course isclear.

Toprotect against people who take advantage of noncompetitive behavior
Acommodatingis effedive

Whenyou are wrong, when learningis important, or whendemonstrating reasonablenessis critical
Whencreating goodwill isparamount

Whenharmony isimportant



WhenA (infértant for othersto learnfrom experience
Avoiding is effective

Whenthe issue igelatively trivial whenthe issle isrelatively trivialwhenyou know you can@be
satisfed

Whenthe costsof conflict outweigh the benefitsof resolution

to allow cooling off

WhenA (in@pértant to have more information

Qollaboratingis efledive

Whenit isimportant that both sides be ntegrated

Whenyou wantto learnand fully understand othersviews

Tomerge different perspectivesandinsights

Towork through hardfeelings that has nterfered wih interpersonal reltionships
Compromising is effective

Whengoalsare lessimportant than avoiding the disruption caused bymore assetive conflict resolution
styles

Totemporarily settle complexissues

Topic 60 Conflict Syle based on TKI-II

Compromising is effective

Toquicky achieve anexpedient solution

As a baclp style when collaboration or competition fails

Basic skills for conflict resolution

manage anger
listenactively

awoid assunptions

find something on whichto agee
be cautious with criticism
negotiate

get help

No gahswdpeE



Your style and negotiation

What isnegotiation?

Adisaussionbetweentwo or more disputantswho are tryingto work out a solution to their problem.
Win-Lose or Win-Win

In a succesful negotiation everyone wins.the objective gould be agreement not victory.

Cetting to ayes A badc negotiation framework

1. Separatethe people from the problem

2. Focuson interestsnot postions

3. Generde avaiiety of options bebre decidngwhatto do
4. Work for aresult basedn objective standards or criteria

Separate the people from the problem
Peiceptions- put yourselfin their shoes
Separateyour fearsfrom their intentions
Don®blame them foryour problem

Share the pocess (and give others astake)
Listenactively

Save face- proposds consistent with their values
Recognize and understand their emotions
Seakpurposelyto be understood (donQdebate)
Build relationship to facethe problem

Focus on interestsnot positions

Tryto understand the interestsbehind positions
Ask why andwhy not? about choices
Makelistsof multiple interests

Tryto understand the impact on interests

Be specit: makeinterest come alve

Maketheir interest part of the problem



Look forward not back

Beflexible, but specific

Behard on the problem, sdft on people
Generate multiple options

Awoid:

Premature judgment

Sngle answers

Asaiming a fiked pe

Assgning respmsibility

Branstorm- be expansive, flexide and creative
Togde betweengeneral and specific

Casider the pergedivesof various expeats
Change the strength of options- scope, duration etc.
Identify shared interests

Makethe decison easy

a first drdt shauld be yesable

Useobjective criteria

Objectve criteriaprovide aprincipled foundation
Ciiteria involve both outcomesandprocedures
Frameissuesas ajoint search forcriteria
Reaon andbe opento reason

Don@just yieldto pressue

Preparation for negotiation

What dothe partieswant?

What canbe traded?



What arethe alternativesto ageement?

How doesthe relationship affectthe negotiations?

What canbe expeded based on the past?

2 K| @t Stake? Gonsequenceson both sides?

What arethe power issies?

What arepossible compromises? aeative options?

What areconflict styles on negotiating parties?

Know yourself

What feelings doyou have whenyou are ina conflict situation?
Common feelings asociated with conflict

Anger
Frustration
Fear
Exciement

PN

Topic 61 Conflict styles

What is your conflict style?

Tounderstand your conflict stylewe needto sudy itin termsof relationships and goals.
Folowingarethe different types

Turtle: withdrawing

Awoid conflict at allcosts

Giveup their personal goals andrelationships
Believe it ishopelessto try to resolve a conflict
Feelhelpless

Easietto withdraw thanto faceconflict
Usesof Turtle

Whenisaueis trivial

Whenpotential damage of confrontation outweighs the benefits



Tolet people cool down and reducetension

Whengathering information

Whengathering information

Whenotherscanresolve the wnflict more effectively

Shark: forcing

Tryto ovempower opponents by forcing themto accept their solutions
Not concemed with needs of others

Donot careabout how othersperceive them

Winning give them asenseof pride

Tryto win by attacking,overwhelming, andintimidating others
Usesof shark

Whenquick, decisive action is vital

On inportant issuesvhere unpopular actions reed to be implemented
Toprotect yourself against people who take advantage of noncompetitive behavior
Teddy Bear: Smoothing

Relatonships mostimportant, goalsof little importance

Wantto be accepted andiked by other people

Believe conflict shauld be avoidedin favour of harmony

Feaful that conflict will hurt someone

Usesof teddy bear

Whenyou realize you are wrong

Tolearnfrom others

Whenissueis more important to the other person than to yourself
As a godwill gesture to maintain cooperative relationship

Toallow othersto expeiment



Fox: compromising

Moderately concemed with relationshipsandgoals

Willing to sacrfice part of their goalsand relationshipsin order to find agreement for the common good
Usesof the Fox

Whengoalsareimportant, but not worth the effort or disruption
Whenopponentswith equal power arestrongly committed

Toachieve temporary sttlementsto complexissues

Owl: confronting

Vdue their own goalsandrelationships

View conflictsasproblemsto be solved

Seeconflictsasimproving relationships by reducing tension

Seeksolutions that satidy both parties

Not satisfied until solution is found andtension igeduced

Usesof Owl

Tofind an ntegrative solution when both sidesare too important to compromise
Whenyour objective isto learn

Towork through hardfeelings which have been nterfering with a relaionship.
Topic 62 Conflict Stuation

The issues

The fats: pesent situation, problems

Thegoals: how things ought to be, the future conditions ught

Themethods: the best, the easiet, the quickest, the most ethical

Thevalues:the beliefs dout prioritiesthat should be observed inchoosing goalsand methods
Thehistory: what hasgone on before

Components of a conflict situation



Frustration- whenyou feelblocked
Cmceptudization of problem- ¢ K | gofgon?
Canceptudization of behaiours andintentions- what doesthat mean?
Outoome- emotional, cognitive, behavioural
Ina @nflict situation

What canwe do?

How do we irtervene?

Acceptthat you will have conflict

Work toward having postive versuslysfunctional conflict
Useconflict management skills

De-escalaion |-

Messags

Indicators of escalators

Competition

Righteousness

Not listening

Spreading to newsis

Dealingin personalities

Threats

Intentional hurt

Violating socialrules

es

Indicators of De-escalationQ

Listenng

Tryngto understand



Showingtact

Cancernfor othS NfEedings

Goodwill gestures

Appeals tode-escalate

Airing feelings

Finding alternatives

Tips for managng conflict

Build good relationships kefore conflict occurs

Donot let small problemsescasite; deal with them asthey arise
Respet differences

Listento oli K SpiiEp&ctveson the conflict situation
Acknowledge feeiings bdore focusng on facts

Focuson solving problems, not changng people

If you cannot resolve the problem, turn to someone who canhelp

Ramember to adgot your style to the situation and persons involved



Leson 14. MadrassaEducaion: dassification and Historical Satus
Topic 63 MadrassaEducation
An overview

Theimportance of education in a society cannot be disowned. Awell-establishededucation system isan
important constituent of aciviized ration and society.

As aralternate trackto Westernstyle of education, religious €minaries¢ madaaris and religious
education have playeda vital rolein the history of Islam to fulfill the education needs of Islmic society.

TheMadrassa Edcation has been pevaent shcethe time of Prgphet Muhammad PBUHnN the Musim
world.

Theexamination of the gatus of madrassa inlslamic history testifiesto its suc@ss die to strong sense
of respectamong the Muslimsfor WrowledgS Q ®

Inthe initial daysof Islam, the am of religious minariesor Madaaris was preservation and spreadof
knowledge ---

A rolethat hassomehow lost its efficacy over time.

Theposition of madaatis from simple sdools for education changed nto breeding grounds of Islanist
fundamentalsts.

Latdy, post 9/11, the madaaris areperceaved asa crucial medium for promoting extreme religious,
sectarian, socialandpolitical viewswhichleadtowards militancy.

Meanwhile it hasbeenhighlighted time and agan that there is aneedto reform the madaaristo
transform the radicalideologieswith real Istmic moderate values, and provide anapplied-education
mode where madaaiis students become useful members of the sodety.

Inthis wnit, we willexpore the following questions:

1. What isthe role of Madrassa Edication in the provison of formal education in Pakistan?How
are the Madaarisimportant?

2. What sould be therole of madaaris inthe aurrent security situation of the country?

3. What arethe developmernts in the didogue process betweenthe govemment and the Madaaris
on the issueof reformsand challenges,and what ae the mgor obstaclesin thisregad?

4. Whydoesthe role of madaaris in terorism andmilitancy, lemainunanswered inthe context of
Pakisan?

5. What isthe reacton of madaaiis in the bakground of the leveled alegaions aginst them?



Topic 64 What is MadrassaEducation?

Theterm Wiadraa a driginates fom the Arabic word BaragwhichmeansWo Sude Q ddrass; in
general, igeferred to a school that imparts Knowledge.

But in the context of Pakistan or even inthe contemporary Saith Ada the term WadNJ  disidte@used
for Isbmic educational institutions dong with Barul-alooY @hndWWI YA | Q@

Madaaris, plral for Madrassa, areat least athousand yearsold. Accounts differ as towhere
madaris be@n, with origins beng traced backto Badghdad, SyriaMorocaoo, andother richcultural hubs
in the Middle East.

Today, however, the madrassatypicdly functionsas aprivately owned sdiool where areligiousteacher
instills his pupils withthe basic enets of Islam and the Arabic language.

Themainsubjects of Madrassa Edcation include:

1. QuQl vy
2. Hadith
3. Figh

Please note that although the aove mentioned geneally constitutesthe core curriculum but thereis no
universadly fixed course of study. Theinterpretation of thesetexts may ako varyfrom one madrassao
another.

The language of instruction is usually the regonal language with alocal dialect, though Arabic mayalso
be used.

Cranming androte memorization are usually the only pedagogicalmethods employed and
discpline is usially strictly enforced.

TheMadrassaEducation system is organized in termsof the following levels andgrades:
abtidayag - first to the fifth gradesof primary education
omutawasitah€ - sixth to eighth gradesof middle school
dthanviyah-e-ammahé - ninth and tenth grades
cthanviyah-e-kassh¢ - 11th and 12th grades
aaliya¢ - the university BacheloNJdegree (onsisting of the 13th and 14th years)
calimiyah€ - the MasterQdegree (eing the 15th and 16th years)

dtakmeS f- &dvancedpost-graduae education



Differencesbetweenlslamic and secuar education in the structure of education systemsmake
comparisons somewhat difficult.

Unlike in Western schools, under the Islanic education system studentsdo not progressregularly
from one grade level to the next, nor are there clea-cut divisons bdween primary, secondary, and
tertiary levels,basedon performance standards andexaminations.

Sdoolsgenerdly have looser time tablesand students progressindividually, with thosewho are more
advanced heping thosewho have leamed less.

Madaris varywidely in ske and quality, andalso in duration of studies. Tley rarge from informal
religious instuction for young children, with chsseausually taught at the localmosague or in private
homes,to prestigious seminaries.

Mogt unregistered/informal madaaiis offer afew hours of instruction overthe weekendin makeshft
classooms. Some madaaris arefull-time, offering classesfive to seven days aweek.

A fewwell-endowed nstitutions offer a program of intensivestudy often leadngto tertiary Ishmic
studies.

Deperding on the madrassa andits resources, classe$avebeen offered to young children, from as
young aspre-school age to older children andyouth of high school age or even beyond.

Topic 65 dassification of MadrassaEducation

In Pakidan, the madaaris are basedon sed, and everysecthas itsown madrassanetwork that is
controlled byaboard or Wafag.

Bvery board has ts ownsystem of education andthey hold annual examsand distribute certificates
among students.

There ae five madrassaboards or wafaqs inPakstan,and they are ako members of lttehad Tanzeemat
Madaaiis Deenia (ITMD), an umbrella organization of madaaiis, whichwasestablished in2003.

Five Wafags

1



Tanzeerm—ul-
Miadaris AAhl-e

Sumnnmnat-wal-
Jarmaat

Established 1959
Sect Surnnmi
wVMiaslaqg Ahl e Sunnmat
{({EBEarelwi)
HO Karachi

1. Tanzeem-ul-Madaris

Thetotal number of regstered Madaaris affiliated with Tanzeem-ul-Madaaiis is about 8,000.
The Barbvi sectfollowsthe creedof Sufism that prevailed inthe sub-continent.

Within the network of Barelvi Madaaris, Dar utUloom Muhammadia Ghosia Biera, dstrict Sagodha,
Punjab which hasmore than four hundred branches,and Minhaj-ul-Quran, whichhas schbolsand
colleges equipped with modern education, makea distinction as they are not affiliated with Tanzeem-ul-
Madaaris andhave separate education andexamination systems.

Five Wafags
2

WWafaqg—-—ul-
Viadaris Al-

Arabia

Established 1959
Sect Surnnmni
NMaslaqg Deobarndi
HO NMultanm

2. Wafag-ul-Madaris Al- Arabia

Although withinthe Sunni sect, Bartvis ae greater innumber, Deobandis heve more religious
seminariesin Pak#&tan becausethey aremore organized inthe redm of religious activities.

Theregistered rumber of Deobandi madaarisis about 16,800 affiiated with Wafaqul-Madaaris al-
Arabia.



JamiaAshrafia Lehore and Darul-Uloom Korangi Kaachiare distinguished within Deobandi Madaaris
because ey are operating indeperdently, and theirdegreesand certificates were goprovedby the

government during the Ziaul-Haqregime. However, their studentsalsoappearin the examboardof
Wafaqul-Madaaris al-Arabia.

Five Wafags
3
E T
Estblished 1955
Sect unni
Maslaqg Ahl e Hadith
HQ Faisalabad

Theother Sunni group is the Ahl-e-Hadith, asmall minority, which holds 1,400 registeredmadaaris
affiliated with Wafaqul-Madaairis atSalafia inPakisan.

ThePakistans often refer to this goup asthe Wahhabis and/ or Saéfis, astheir teachings areclose to
that of Abdul Wahhab

ThecontroversialJamaatud-Dawa isalso registeredin Wafaqul-Madaaris al-Salafia. Jamia @lafia
Faisdabadis theonly madrassawithin the

Salafi school of thought whichis ndeperdent with regards toexaminations, anddistributes degees
with the approval of the govemment.

Five Wafags

4

Estblished 1960
Sect Ahl e Toshea
Maslaq Jéfari Sha

HQ Lahore



Although Shias arein minority in Pak#tan, they have aconsiderable number of Madaaiis; eout 413
madaaiis ae regstered under Wafaqul-Madaaiis atShia.

There isno ditinct seminary in the Sia sect of Pakisanthat has aithority to issue a deyree or hold
examinationsindependently.

Five Wafags
5

Rabita-ul-

Viadaris Al
Islamia

Established 19o98=
Orientation Islamist
Party Jamat-e-Islami
HO wvViansoora,

Lahore

Thedaml Qé-Idami, founded by theprominent Iskmic thinker AIMawdudi, isa revivaist andreligio-
political movement that considers itselfas he dvanguardé of the Islamic revolution in Pakistan

There ae about 1,000registeredmadaaris affiliatedwith Janl @-¢-I1daY’ A Rafirassanetwork Rdita- ul-
Madaatris.

Madaalris inPakstan areconsidered asNon- Governmental Oganizations (NGOs)that provide free
education, boarding, andlodging to their students, and helpto WdicaS e poverty stricken children in
society.

Topic 66 Historical Satus of Madaaris in P&kistan
Madaaris in Pakistan

1947-2010

Pre-1947 137 Nadhr Ahmad 1956

1947 245 IPS2002:25, Mansoor 2003
1971 908 Ahmad 2004:107

1988 2861 IPS2002, Mansoor 2003



2000 6761 Mansoor 2003

2010 19104 GoP,2010

Thenumber of madaaris has gown sihceindependence when there were recorded some 245 madaaris
in the country, to some 19,104 in2010. This acounts for approximately 7700 percent ncrease in63
years.

Themadrassasedor isstill growing, though not significantly, comparedto the growth in private sdools.
Although, there existsa growingtrendin MadrassaEducation, it must be noted that the numbers of
Pakisani madaaris and their enrolment rateshave been the sibject of much controversy anddebate in
recent yeas.

Both defnitional issues ¥ lat is astudent?Q®hat constitutesamadrassaK Qnd a llackof reliable data,

make it difficult to estalish how many sdools and graduatesexist.



Les®n 15. Dominance of MadrassaEducation. its debates; Contr oversies and Politics

Topic 67 Daminance of MadrassaEducation
Thepolitical role of the madrassahas keen themainfocus and concern of policymakers, analystsand
the meda.
Bykeeping a narrow focuson the madrad & lpdti@alrole andlinkages,one runsthe riskof missing out
on the broader picture, whichis inportant to develop appropriate policies.
Diversity of Institutions
PakisanQ @adaaris constitute ahighly diverse secor in termsof size, financing, level of education
offered, theologicalandideological positions andlinks topolitical parties.
Diversity of Institutions

Accesgo resourcesandfunding variesgreatly amongthe different schools.
Diversity of Institutions
Commonly, Pal A & (madgafszareprivate institutions funded by clarity, private donations andincome
generated fom religious endowments (dwagf).
Diversity of Institutions
The I&amic tradition of charitable donations hascontributed to the growth of the madrassasedor.
Sane madaaris receive government-administered Isbmic dms (ézakade).

Traders ae traditional supporters of madaaris, and have contributed to the development and
growth of some of the bigger madrassacomplexesin Pakisan.

Pakisanhas a mmber of big university-style Madaatis, which attract studentsfrom all of
Pakisan andfrom abroad.

Themajority of PakstanQ Madaailis ae, however, modestin size and resources. Many are
housed nside or adjacentto the localmosque.

TheseMadaaiis are funded by the communities; the local imam is commonly the headof the
madrassaand former students areemployedasteaders on minimalwages.
Islamic Education isvalued in itself
For thhosewho choose amadrassaeducation for themsdvesor for their children, it providesnot only
religious knowledge, but avalue sysem that setsit apart from other, non-religious formsof education.
Same familieschoosemadrassa edcation becauseit is seeras the most appropriate form of sdooling,
and havinga chld with areligious degee grants the family prestige.
NelsonQ study of localeducational demandsin Ravalpindi finds that 41%o0f the respandentshad

religious education as heir top priority (2006).



Topic 68 MadrassaEducation (Debate Controversies)

Madaaiis ae being disaissed andcriticized widely asthey ae fachgmany challenges. here arethree

typesof opinion dominant in the curent debae on madaaiis.

Frstly there are sypportersor blind followersof madaaris; secondly, there ae dementswhichare anti-

madaaris, and lastly, there are neutralobservers. e entire delste isrevolving around Madaaris

controversiesand challenges.

1.

In Pakigan, madaalis are estallished on the basisof sed, andthey educate accordingto their
belief g/stems. Therdore, the estalishment of sectarian organizations andinvolvement or
participation of madrassastudents insectarianviolenceis amajor apprehension.

It isbelievedthat overthe years madaalis have advocatedfor jihad. The issle arises hat
without permisgon of the government, isparticipation of seminary students injihad permitted
or not?

Amidst suctla situation, egablishment of jihadi outfitsand their networks inmadaaiis is
alarming for lawandorder in the country.

Madaaiis ae often saidto be inkedwith terrorism directly or indirectly, whereas the
administration of seminariesvehemently deries this.

Theperceptionexists that terroristsin  disguise take refuge inmadaaris due to their

synmpathizers.

If law enforcement agencies launch rad on madaaiis, it is considereda violation against their
indeperdence.

Estalishing offices  of religio-political partiesin madaatis is ado a major concern by various
sedors. The role of madaaris inpolitics is ato criticized.

It isperceived thatMadaaris have their own semblance of govemmentin their areas ad no one

is alowedto intervene,thus, peple rase questions about the writ of the state.

It isperceived thatMadaaris have their own semblance of govemmentin their areas ad no one

is alowedto intervene,thus, peple raise questions about the writ of the state.

Topic 69 The debate (challenges)

MadrassaChallenges

1.

Registraion of madaaris isa major problem which isdebatedaaossthe board. The exact figure

of madaaris isnot cleaty identified. Only thosemadaaris whichare regsteredwith one of the



five previouslymentioned wafaqgsor boards canbe numbered |t is beleved thatalarge number
of madaaris ae operatingwithout anyformal afiliation andregistration.

2. Madrassacurriculum isunder heaed débate indde the madaalis and beyond. Acoording to one
school of thought, madrassa curiculum doesnot addressthe modern requirement of the
present era.Many observers belevethat same sibjects being taught in madaaris foster
provocation, leadng students to extremism andmilitancy.

3. 9nce1999, the issie of madaaris rformshas keen regotiated beaweenthe governmentand
the admhigtrations of wafags or boards. It isnot clear what development has been made so far.
What arethe demands of the madaaris andwhich of them have beenaccepted by the
government? What isthe stanceof the govemment in this regad?

4. Fund raishgis also anajorissue. 8me analysts believe that madaaiis take funds from foreign
countriesto promote theiragendas.lt isconsidered that madaailis arebeing used asplatforms
for exerting influence of their favored sect(s) by foreign countries.

5. Runding education of foreign students is arimportant topic of debatebetweenthe govemment
and the madaaiis. Modalities of education of foreign students inPakisani madaaris areyetto
be resolved.

6. Madaaris ae major societal institutions. They have ardent followers, and thus they canplay vital
rolesfor reforms of society, but they donot paymuchattention to the society besides
influencing religion. It remains tobe seenhow madaaris canplay a positive role for promoting

peaceandharmony inthe society.

Topic 70 Madrassaand Pditics
Therole of madaaiis inpolitics has keenimportant ever sincethe inception of religious poltical parties
in Pakistan. Religio-political parties have beenpresentin Pakistan since pre-partition daysof the sub-
continent.
After partition, Deobandis in Pakistan formed theJamQ | é&male-tdam (JUI) whereasthe Baelvi school
of thought followed a simiar line by establishing its political party, Wi 3 Ji@na-e-Pakstan (UP).

The Ail-e-Hadith sectand the Shia ako developed religious political partiesin the ssme manner. All

the relgious poltical parties haveextended their network in Madaairis of their respective sed.

Acordingto aPIPS arvey (2008), amajority of madaaris havepolitical affliations. Accodingto that

survey, abait 62%of the Madaaiis hadpolitical linkages ¢ 59%were affiliated with religio-political



parties while 3%with other mainstream parties, and 18 %with sectarianor jihadi outfits. About 18 %

did not expressany kind of assoaation.

Themajority of wafags or madrassaboards didike associations of madaalis with any political parties,

however Rahta ul-Madaris fully support its political party; Jamat-e-Idami.

Nevertheless, there isconsenaus that studentscantake part in politics after completion of their

education.

On a aiery about the role of madaaris inpolitics QariHanif Jallandhary sadl> Politics on the bass of
religionisthe need of the hour in the country. But | think thatthe madaaiis $would pay atention on

education andavoid practcal poltics.

Students shouldhot take part in any kind of political activitiesbesdeseducation. However, ater

attainment of degree, they arefreeto do whatevertheywantto do® ¢

It isobserved that involvement of the madaarisin politics detracts studentsfrom education, and

creates a rgid mindsetamongst them which leadstowardsextremism.

During affiliation with a single poiltical party, gudents confine themsdvesto its manifesto and political

views.

In suchcircumstanaes, poltically affiiated seminary students lackability to tolerate oli K Sviedsar his
polarized thinking also conpels them to join sectarianand violent organizationsto fulfill their agenda as

part of a poitical agenda.
Madaaris and Sectarianism
Re®arch finds a toselink between relgious £minariesand sectarianviolence.

Asmentioned eatier, madaars aredivided on sectarian bases, thisthe divisons showthat every sect is
preserving and propagating their regpecive nterpretation of the correct form of Islam,referred to asits

maslakor Islanic aeed.

Madaaris not only spread acertainbrand of sedarianidentity amongits studentsbut alsospread it in

society, to the familiesand extended familiesof thesestudents.



Thisdivison of sect binds society and studentsto follow their ideology, anddo not allow pupils and

society to look at dternative perspectiveswithin the religious digourse.

Seaariandivisons among Muslimsin the subcontinent are pat and parcel of these dvisons, andalso

to be blamed for the unprecedented ncrease insectarian violencerecently in Pekistan.

Militancy in sectarianconflicts cannot be attributed solely to the madrassateachings, though, of
course, the propagation of divergent beliefsdoescreate the potential for negative bias ajainst people of

other beliefs.

Sectariarviolenceis also alarming for madrassa athorities asit damagestheir causeand system of

education.

Anoverwhelming majarity of madaalis ae against sectariarviolence,and seem willing to overcome

this menace.

However, they are ako not amenable to stop propagating their sect, even atthe risk of exclusivty from

religious hamony amongst sectsin Pakistanisociety.



Leson 16. Madrassa. Raicalization and Reforms

Topic 71 Madaaris and radicalization

Perceptions prevailthat madaatis arepromoting extremism andradical viewsamong their ssudents and
the people, but madaaiis deem themselvescustodians of Isbm, andclam that they provide education

that is based purely on Islamic injunctions.

Duringthe Ziaregime, the U.S and its alliesused te madaaiisfor recrutment of manpower to wage
their proxywar in Aghanistan against the Sviet Union. By he time the Soviets pulled out from
Afghanistanin 1989, many Madaaris hadmatured intheir militant worldview. Thesechanges prapelled

Madaaris from their historic rde ascenters of education to indoctrination centers of Iskmic extremism.

There are various factors which cancreate extremist and radical endendesamong madrassastudents.
Existihg biasedpolitical views, inclination and sense of superiority of specificseds, andintellectual
curiosiy towardsjihad as ameansto dominate the world are major factors that propagate extremist
ideasamong students.
Bventhough the madaaiis ostensibly clam to not be directly involved in radicaizing students, during
education, Madaaiis create a mndset to make seminary students vulnerable to adopt footstepsof
militants to join Yhé holywl NI ®
Moreover, leades of sectarian outfits motivate students against other sects through speechesand
distribution of literature which leadsto sectarianviolence.

Following 9/11,there has beena debate to differentiate jihad, terrorism, violence and militancy,
whichattracts alot of attention particularly inconservative Muslim cirdesin P&istan.
Many inthesecirdesargue that if earlier, the struggle of seminary students in Afghanistanand Kasimir
wasdeemed as jihd, why are these termsnow being defined acordingto Weded interesa Q ®

Accodingto aresearch, about 200 Deobandi, 77 Ahl-e-Hadith, and23 Bardvi Madaaris were
affiliated with jihadi organizations or sypporting jihadi outfits in Pakistan.

Ladkar-e-Tayyaba (L€T), one of the lamgest andmost active jihadist goup involved inJanmu
and Kasimir, wasegablishedin 1993 asthe military arm of the prominent Markaz-ud-DaawawWal-
Irshad, a malrassalocatedin Muridkee, Punjab.

Some expats have dsochallenged therole of madaaris in miitancy. Chistine Fair writesin her book
GTheMadrassa Chdlenge¢, that the madrassamarket share hasremained stable or evendeclined

somewhat since 1991.



She citesstudieswhich disagree about direct tiesbetweenMadaaiis and militancy. However, she amits
even iffew militants come from Madaaris, they are till a matter of concern.

Madaaiis abko reject linkswith militancy, whereason the issie of jihad, they do recognize that same
Madaaris have affliationswith jihadi outfits and groups.

With regad to the education of jihad, the madaaiis unanimously agee thatthe education of jihadis

obligatory in I4am andthey wil continue it.

Topic 72 MadrassaRebrms: Ghost Madaaris

Rebrmsin madrassa @ucation hasbeenunderway for same time, but post-9/11, both international

and national players ae forcing the Pakisani govemment to take immediate measures irthis regard.
Sncethen government hasbeentrying to introduce some reforms inthe madaaris, but these

have faled due to differences letween thegovemment and the Madaaiis.

Many aspectsof the madaaris rdorms pertansto registration of madaatis, arricuum reforms,

inclusionof modern subjects and the preserce of foreign students;all of these are being disaissedin a

wayto bring madaaris education at par with mainstream education systems.

Regdsteredand Ghost Madaaris

The isse of madrassa regitration is avery important one inthe aurrent debde. Historicdly, madaaris
registeredunder the Sodeties Reggtration Act1860 as dharity organizations, hut requirementsfor
regstration were removedin 1990. The isse of registration once again surfacedduring Musharrat Q a

timein office.

After along disausson amongst stakeholders,the govemment promulgatedthe Soceties Registation
(Amerdment) Ordinance 2005 for the registration of madaairis.
This odinancewasthe amended form of (i K Scietiés Reggtration Act 18c 1 ® Q
The2005 Ordinance stipulated the following clauses:
1. Bvery madrassawill give anannual reportof its activitiesto the regstrar.
2. Each Mdrassawill alsopresent areport of the annual budget aswell asreceipts of their
revenue andexpenditure.
3. No madrassawill teachor publish any literature or material that promotesterrorism,
sectarianism or religious hatred.
4. All the madaaiiswill be registered, and no madrassacan be established andrun without

registration.



However, the Ordinance did not work out in its intended sprit. ThelTMD claimed that the govemment
wasseeking credentials from madaaris dredly, violating the agreement that any information about any
seminary would be sought through the wafaqinsteadof the govemment. They said any nterference in

the working of Madaaiiswould not be tolerated.
Fortunately, madrassaregistration processhasresumed once againduring the last yearor so.

Qurrent govemmert, under the umbrella of National Action Planhasbeenattemptingto streamline

the functionality of all Madaaris.
Topic 73 MadrassaRebrms: Foreign Funding
Foreign Sudents atthe Madaaris

Forepn students have been studying religious education subjects in Pakstan fora long time.

Studentsof more than64 countries including the US UK, Arica,India, Qina, and Russia argetting
education from the Pakiséni seminaries.
After 9/11,the issueof foreign studentscame into the limelight. Under pressue, the government of
Pakisan started anoperation to sendthem back.
With strict enforcement, numbersof international students arenominal atthe moment, andno fresh
students ae alowedto study in Madaatiis.
Thegovemment has it forward two pre-conditions for remaining students to continue their education.
Frstly, exensionof NOCfrom Interior Ministry isimperative, and secondly, that the embassy of their
country permits them the continuance of their education.
Foreign Funding
Themadaarswant to remainindependent interms oftheir financialmatters. They do not allow state
intervention regarding their sourcesof funding.
Same madaalis even maintaintheir budget through audits, andpresentit before the sudents axd the
administration of the madaaris.
Nonetheless.the isaie of funding from foreign countries isheavily debated. It isperceived thatforeign
funds areusedto promote political agendasof foreign countries, in particular that of Iranand Saudi
Arabia.
Oneof the Madrassaofficial, Maulana YasinZafar, defends foreign funding by saying, dForeign countries
may provide facilities pertaining to hedth and food.
They ae funding through proper chanrels insead of open hands (is language) and banks carprovide

information in this regard.€



He further argues, dFareign NGOsand institutions donate towards education andhealth setors; why
canQ ey beKllowedto support madaaris on ground of Islamic krotherhood.
(Toenaure transparency) madaaiis $ould attain funds, if reign countries send it through the
respecive embassest.
Topic 74 MadrassaRebrms: Demands
Madaatiis often demand for following reforms:
1. Thewafaqdegreesof Matric (Sawiya Aama) andintermediate (Saawiya Khaasa) arenot
approvedyet, whereasits higher degree,Shahadat ul-Aalmia isrecognized asequal to MA
IdamicSudies andArabic. Thegovemment shauld accept theselower level degees aequal to

the formaleducational sysem.

2. The wafacghouldbe affiliated with the FederalMinistry of Education or Federal Ministry of
Relgious Affars. Despitepassng of the 18th amendment, the madaairis preer to remain part of
the federal govemment. Madaaiis shauld also link with the Higher Edication Gmmission(a
Government higher studiesoversght body) andall education grants shauld be distributed

among madaaristhrough it.

3. TheMadaaiis $ould be exempted from all utility bils, andthis wil be the best way of
cooperation from govemment se.

4. Obstaclesof bureaucracy for regstration of madaaiis shouldbe removed inthe regstration
process.

5. Opportunities shauld be provided for madaaris sudents for easy admisson in universitiesand
participation in competitive exams.

6. Thegovemment shauld provide opportunities of job to wafaq studentsin allits departments.

Topic 75 MadrassaRebrms; Obstacles
Madrassa hdependerce

P 1 A aNadaghi® drepredominantly private institutions, andthe indeperdence of the madrassa
institution isintegral to its identity. TheMadaaliis see themselves assustdnersof a paticular religious
tradition. Govemment control and Madrassareform initiatives have been firmly resised throughout
PakisanQ a tof.A a

Thecore of the Madrassatradition ¢ the education of children and training of religious leades and

clergy inthe dtrue interpretation of religioné ¢ liesin the curiculum.



Thus, Madaailisresit government control over curriculum becatse they believe that the curriculum in
religious stools ought to be decided by reigious experts.

Theredstanceto register and open Madrassaacoounts to govemment sciutiny may partly reflect
loyaltiesto their financialsupporters -some of whom form part of transnational networks, incuding

foreign Muslim supporters.

It appears that while Madaaris arewillingto accept acertaindegee of government regulation and
oversight, theywill not risk losing their indeperdence ¢ particularly if suchregulation is seenas pat of a

foreign agenda.

Topic 76 MadrassaRebrms: Capacity constraints
There ae considerable variations among the sdools in the Madrassasedor, not only in termsof
sectarianandideologicallinkages, It also in termsof size, organization and accessto resources.This

affectsthe Madaaria &bility to implement govemment reform programs.

The lager well-esteblishedschools have ateadyintroduO S Worldd &ubiectsaspart of the curriculum.
Thesesclools ae part of the policy dekate through the sectarian Madrassaboards andthe MVD.
The reakhallenge to Madrassa réorm maybe inreaching out to the many smaller Madaaris, whichlack
the resourcesand abhility to implementthe required changesfollowing reforms.
Lacking teaches, teachihg materials andbasc faciities, the introduction of the regular government
curriculum maybe beyond the meansof thesesmaller Madaairis.
Government Ambiguity

It isnot only Madaaris that are resistingsome of the government reforms;the government itself ssems
to be spit internally on the matter. In her study, Bano arguesthat the government alreadyhasregular
contact with most Madaaiis, andthrough vigts by district-level officids, the government has an

overview of who attends Madaatis, how they arefinanced andwhat is taught.

Thegovemment postion is alsoseen asambiguous by the Madrassaleaderswho are critical ofthe
government clamping down on moderate schools, while Madaaitis known to have linksto militant

groups arepercevedto operate freely.

Therelationship betweenthe Pakistanistate and the religious insttutionsis thus marked bydistrust.



Leson 17. Policy Recommendations

Topic 77 Pdicy recommendations for the government
Folowing are the recanmendations for Madrassareforms for the govemment

1. Madrassaboards must be taken nto confidencebefore any step of reform, rather than general
bureaucrats;the reform committee should indude senior ulemaamongst its members,
obstadesof bureaucracyfor regstration of madaaris shouldbe removed inregistration process.

2. Thegovemment shauld accept the lower level degrees (Sanwiya Aama andSaanwiyaKhaasa)
as a@jualto the formal educational sysem.

3. Thegovemment shauld take measuregso enhance/ rationalize the economic benefits/ avenues
avalable to the people of Madaaris and religious scholas. The govemment should take
measuesto provide comparable economic beneftsto madrassagraduatesand religious
scholas,andprovide opportunities of job to themin all its departments.

4. Wafags $ould be afiliatedwith the Fealeral Ministry of Education or Federal Ministry of
Relpious Affars. Despitethe passae of 18th amendment, the madaairis preer to remain part of
the fedeaal govemment. Madaaliis shaild also link with HEC andll education grants shouldbe
distributed among madaatis through it.

5. Inorderto nurture the intellectual discourse among religious stolars, measuresshouldbe
taken to keep them updated and awareof current affairs. The madrassateachersand staff
shouldbe provided advanced training, andsteps $ould be takento enhance ther capadty.

6. Themadrassaboards $ould be given the status of anindependent examination board. By
endorsing educational certificatesof Madaaris as eaial to other educational certificates,
disciimination shauld be diminated sothat madrassagraduatescould serve ingovemmentand
private organizations, that too on merit.

7. Toimprove working of the W ligibfy'S Q mddsfaRe madaaris, govemment shauld closeillegal
and ghost madaaris. Todilute international pressureand acaisaions on the madaatis, the
government will haveto take firm stepsto overcome the menaceof ghost madaatris.

8. There &ould be banon the formation of new madaaris without government permissons. The
government should advisedistrict administrationsto checkseminariesannually. There must be
comprehensive mechanisms to check theillegal formation of madaairis.

9. There isambiguity aout various questions at the a@demic, intellectual and jurisprudential

levels, anddue to this ambiguity, intolerant behaviors find a paceto thrive. Government should



form a higher level boardof ulema, representing all schools of thougtts, to address hese
guestions.

10. For promotion of religioustolerance and dialogue on inter-sectarian harmony, ectivities sould
be initiated at the level of madrassastudents, suchasinviting postion-holder students of
differentmadrassaboardsin prize distribution ceremonies, andorganizing training sessims for
them etc.

11. Thegovemment shauld arrange joint congregatians of different seds on various special
religious days atMadaaris and mosgues. Commonalitiesamong different religious se¢s sould

be promoted through disaissis on the media, ncluding TV and radio.

Topic 78 Policy recommendations for the madrassaadministration
Folowing are the policy recommendations for madrassa admmistration for madrassa réorms.

1. Relgious dericsand madrassa autorities shouldbe sensitized to follow positive, modernizing
reforms fom the govemment ste.

2. Themadrassacurriculum needsto be reformedto highlight pluralistic traditionsin Islam,
particularly in dealing with differencesof opinion between fath and traditions.

3. Basicrtroduction andawareness aout modern knowledge and disdplinesshould be imparted
to madrassastudents.

4. The aministration of madaatis shauld exet utmost care abaut fund collecting; they must focus
on the Pakistanicommunity andshauld not look towards foreign seaet funding.

5. Thecommonalities beween various sects should be highlighted and sectariandifferences
limited to only academic disamurse.Moreover, they should be expresed insucha manner that
controversiesshauld not spreadfurther.

6. TheMadaaiis should concentrate on religious education; they shauld not allow jihadi
commanders ad politicians tointerfere with their pdicies.

7. There &ould be contactsamong seds, andwriting competitions andtournaments shouldbe

held to inculcate a senseof sportsmanship.

Topic 79 Pdicy recommendations for civil society
Folowing are the policy recommendations for civil society for madrassa rdorms
1. Bvery segment of society should express itsdisassociation with miscievous elementsamong

themwho try to create differencesAllthe pillars of the civilsodety induding madaaris shaild



establish rebtionswith each other, andwork together to promote peaceandharmony in the

society.

2. Improvedmonitoring mechanismsfor Madaaiis through effective public-private partnershps
shouldbe evolved to ensure credbility of madaairis.

3. Didogue between dverse segnentsof society (Muslims, non-Muslims, Iberaland conservative,
non-religious, etc.)shauld be aconstantpractice. Eforts shouldbe made to invite and engage

elementsthat digplay extremisttendendesrather than just ignoring them.

4. Civilsociety andacademicinstitutions shauld act as abridge betweenvarious segmentsby
promoting dialogue between them, and should provide analytical and informative material
regarding socialissuesmaking them accessilie to the trendsetters among all segmentsof

society.

Topic 80 Swceessstories: Indonesiaand Quba

Indonesia

Accodingto the Asan Dewelopment Bank's pgroject on MadrassaEdication Development in hdonesia
2014,the madrassa education system in Indonesia isunder the respmsibility of the Ministry of Religious

Affairs, whie the generaleducation system is decentralized.

Madaairis were formally integrated into the national education system, and now follow the national
curriculum andeducation standards setby the govemment.

Madaaiis mostly serve disadvantagedcommunities and attract more femalestudents so targeting them
through education programs heps promote economic growth andimprove civicknowiedge.

Madaaris have improved education managementinformation system and district education statisticsof
schools and Madaaiis.

With decentralization, localgovernments dsoneedto pay significantly more attention to Madaaiis in
remote aress.

Latdy, Madaatis in hdonesia haveincreased enrollment rates,reduceddropout rates andmproved
acalemic performance of students inthe national exams, poviding the foundation for better
employment and advarced education opportunities and identifying candidatesfor overseadraining

programs.

Recentmadrassareformsimproved salaiesand provided resourcesfor teachersand principals to

upgade their qualifications andundertakeprofessonal certifcation programsand trainings focused



on sciences,mathematicsand Engdlish.

Further reforms indude: teaching methodologies, implementation of new curriculums, dter-school
remedial programs andscolarshipsfor disadvantaged students,cgpacty building of madrassa
administrative leadersip etc.

Quba- Sucoess Sory

Quban model for education canalso be comprehensively applied to our madrassa education system in
order to provide worldly aswell as reigion-oriented education, ultimately providing young minds with
healthyfuture prospects.

After the completion of high school, inmadaaris or otherwise,the children aregiven achoice of a
degreeor a lne of career. The clildren may opt for either aPhilosophicalDegee or Vocational Trahning,
before embarking on their future caieer paths.

The Stée then pcksprofessionals and skilled pewsonsfrom thislot and integratesthem into the
economic, socid, industrial or political sector. This vay the ggps inunemployment and inequality in the

education sydem gets biidged.



Lecure 18 Universal Education
Topic 81 Uriversal Literacy
In this topic we willlook at universalliteracy. Universal is the adjecivein thistopic. Wewill see how the
universe defineseducation. If education hasto be universalthen students shall be taught the same
education throughout the world. What doesliteracy mean?
Definition
A Literacy meansthe ability to readandwrite ata lkevelthat enales aperson to develop and
function effedively in their day-to-day activities.
A There ae no universaldefinitions andstandards of literagy. Unlessotherwise specified, alrates
are basedn the most common definition ---— the abiity to read and write at a specified aje.
Topic 82 Levels of Literacy
There ae threelevelsof literagy.
Three levels of Literacy
A Baselne literacy
Thebare minimum to be considered lterate is taseline literacy. The ability to read very
simple andability to write very smple, isinduded init. Further includes,the ability to
do simple Quantitative (arithmetic) analysis.It may dsoindude basc computer skils.
A Functional iteracy
A The finctional iteracymeans that you became functional within the sodety. Inother
words, a person is not dependent on reading the letter or writing samething. Itis an
advanced|evel.
A Multiple literacy
A Further advanced kevel of literacy ismultiple literacy. Whenone canbecame &ble to
distinguishbetween dfferent words ofsimilar mearings. As theras avery minute
differencein the synonymsof the words, if a person candistinguishthosewordsthen it
ismultiple literacy.
Topic 83 Literacy and Educaion
Literacy and Education
A Thedifference betweenthemismuch ke the difference betweenatool and a process.
A Literacy will give you the ability to read a book. Education iswhenyou, at least,understand
what the author is trying to convey.

Importance of Literacy



A It canenable the individual inaccuiring knowledge and understanding of themselves andthe
world
A literacyis helpful to studenii Quicessin education institutio ns
A socialandeconomic development in acountry
Topic 84 Literacy in Islam
Seeking Knowledge
Battle of BADR
A 6Read! Inthe Name of your Lord, Who hascreated (dl that exists). He hascreated man from a
clot (a piece of thick coagulated blood).
A Read! And your Lord is the Most Generous, Who hastaught by the pen, He has sught manthat
whichhe knew not.€ (Quran 96:1-5)
A W& WY _p-UMY & _pa-dp AN @ - p -bu —bh

, OA_AEbp b Ab -

A And Say:CanYou Put OnFjual FotingThese ~ Who AreLeamed With ThoseWho Ae Not
Leaned?
(Surah 39: Ayah 9)
Hadths
Seekkrowledge, even if itis in faaway China.
Nabi Mohammad (s.aw)

MEbm & BRl.-b -Pp.a Ab
Vo_ KY SR

A Seeking Of Krowledge Is An Obligation Upon Every Muslim, Be It AMan Or AWoman.



Lecure 19 Literacy and life of literacy in P&istan
Topic 85
Literacy as scial practice
A Literacy practicesare usedby us inthe practicesof our everyday lives.
A Whenwe buy a car,do the shapping, visit the doctor, or paya bill, we are ergaged in social
practices inwhich literacy give us help.
A There ae cuturally accepted waysof engaging in social practiceandthese canvary aaoss
cultures andover time, greeting people etc.
Topic 86
Life on the basis of Literacy
A Literacy isahumanright, atool of personal empowerment andameansfor social and human
development. Edicational opportunitiesdependon literacy.
A Literate parents ae more likelyto send their chidren to school
A Literate people arebetter able to accesscontinuing educational opportunities
A Literate societiesare better gearedto meet pressig development
Topic 87 Literacy rate In Pakistan
How literate isthe Pakgtani population.
LITERBY RAE:
A Total: 57%
A Male: 69%
A Femag: 45%

Literacy by Federal Areas - Pakistan
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Literacy in Pakistan by Province
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Topic 88

Definitions and Literacy rates

1951 a Ine who can read a clear print in any 16.4%
languages @
1961 a Ime who isable to read with 16.3%

understanding asimple letter in any

language¢ @

1972 d me who is able to read and write in 21.7%
some languagewith understandind ¢ @®

1981 A Ime who can read newspaper and write a  26.2%
simple leti S NE &

Topic 89
NETCOM
A The literacy andMassEducation Commisson wasegtablishedin 1981 andconverted into

National Edication and Training Commisgon (NETGOM) in 1990.



A Masseducation means lierate everyone.
A National education meanseveryone and universaleducation.
Inits second meeting held on Febuary 18, 1984 defined a lierate person asthat who can:
A (1) readand write asmple staement inthe national or any of the regional languagS & £

A (2)éoount and write numbers and do simple cdculationa £



Lecure 20 National Education Policy and Literacy

Topic 90 National Education policy

1998-2010
A National iteracymovement will be launchedon anemergency bassin every village, tehsiland
district.
A Mosaues, wherever feasble, will be utilized asone of the meansto provide non-formal basic
education to increese literacy.
A PMLOwill prepare a plan of action in consutation with provincesfor acoordinated effort in the
national literacymovement.
Topic 91
National Education policy Il 1998-
2010
A All the industry units registered under the Factory Actwould consider it mandatory to make the
employeesand their dependents iterate.
A Another useful resource, avaiable inthe country in the form of boys scouts and girls guides,can
be effectively used inthe expansionof literacyprograms.
A Theexistingnon-formal basic elucation community schools centerswill be increasedto 82,000
(including the exgting 7,000)
Topic 92
National Education policy I
1998-2010
A Literacy corps comprising of collegeguniversty students/teachersshal be established for

A

literacyprograms clring vacations.
If anilliterate prisoner becomesliterate, the duration of hig' her imprisonment shall be
condoned accordingly.

Development grants to local governmentsshall be inkedwith literacy programs.

Topic 93
National Education policy 1V 1998-

2010



A

Radio andtelevison will play a crucialrole andbe extensivdy usedfor sodal mobilization and
promoting the cause of basic education, partiaularly amongst rural femaes.Media will also be
used toimpart life skilsto the neo-literates.

Khankahs,mazars shall donate aportion of their eamingto the literacyfund.

The pstification for a new policy gvenby the minister wasthat the previous education policy
wasnot producing required resuts.

Prablemwaswith implementation.

Topic 94 Private Shool growth

Foster Universal Literacy

A

Millennium Development GoalsMDGssetthe agenda for the atainment of universalliteracy
by 2015 primarily to be deliveredby the stte sedor.

FOSTERUNIVERGALLITERACY
A This gendatendsto ignore thesignificant private school growth.

A Private schoof ©ffiect on literacy isstronger among 10 -14 yearold children.
Topic 95
UNESCOand Universal Literacy

A Forover 65 yearsUNESC®as workedto ensure that literacy remains apriority on national and

international agendas. Though its formal and non-formal iteracy pragramsworldwide, the
organization worksto realize thevision of a literate world for all.

BEvery yearUNESCffers a prize forthe activities of outstanding individuals,govemmentsor
governmental egendesand NGOswhosework in iteracyservesrural adults particularly women

and girls.



Lecure 21 World Literacy and Problemsin Literacy
Topic 96 World Literacy Rate
Total population:
7.46 llion
A Male: 88.6%
A Femak: 79.7%
A Almost three-quarters of the world's 775 million (75%), iliterate adults are found in only ten
countries (in descerding order: India, hina, Pakgtan, Bangladesh,Nigeria, Bhiopia, Egypt,
Brazl, Indonesia,and the Democratic Republic of the Cango)
A Of all theilliterate adults in the world, two-thirds ae women; extremely low literacyrates ae
concertrated inSuth and WestAsia ad SQub-SaharanAfrica (2010)
World literacy Rate

Afghanistan 28.1% 43.1% 126%
Bangladesh 78.8% 81.3% 75.2%
Burma 89.9% 93.9% 86.4%
China 95.1% 97.5% 92.7%
India 74.04% 99% 61%

Iran 85% 89.3% 80.7%



Irag

78.2% 86% 70.6%

Saudi Arabia 86.6% 90.4% 81.3%

Topic 97 Problemsin Literacy

A Gender Differences:
Thee is geat differencein the raesof enroliment of boys, ascomparedto girlsin Palkstan.
A Accordingto UNESX figures, primarysctool enrolment for girls stands at 60%ascomparedto
84%for boys.
A The gcondary sthool enrolment rate stands at a lower rate of 32%for femalesand 46%males.
A OnJuy 09,2012 the Senae passed daw on Whe Riht to Freeand Compulsory EducationQ &
A Al over the world poverty is the maincause of low literacyrate.
A Now for the literacyrate comparedto SriLankaand India that stand at a Iteracy ratesof 91.2%
and 61%respedively, Pakgtan is umbering at amere 57.8%.
Topic 98
Problemsin Literacy Il
A Only less than2%invested in the Edication sector.
A Pakisanhas ato remained one of those few countries where education fallsunder thefederal
government
Gonclusion
A One ting a government could do isto increasethe budget whichisto be alocated towards
education
A Another thingisto create awarenessamongst people about the importance of education
A Most people inPakstan ae Muslims ancthey are still unawareof the fact that ISam promotes
education
A BrenwhenHazrat Muhammad (PBUH) saidthat he would setfree the prisonerswho would

teachMuslims; we canseek to comprehendto what degreeeducation isimportant in Islam



Lecure 22 Isuesin Universal Education

Topic 99 Medium of Instruction

A

A

Language iscontentious, and the debate between rational languagesand mother tonguesmore
0.

Mark Turin
Should locallanguage or official language or international language be the medium of
instruction(MOI)?

Should we use language asa sibject of study or aMOI?

Topic 100

Medium of Instruction

A What isthe appropriate level to shift from MT - NL- IL?

A Whenandfor how long should the MT be usedas aMOI andtaught as asubject?

A Whenandhow should Englishbe introduced as aubjectandasaMOI?

A What about the right of ethnic minoritiesto have primaryeducation in their own mother
tongue?

A Should it be the mother tongue of the majority of students wrereby it would not be far to some
of the students whosemother tongue is different; or should it be Urdu the lingua franca andthe
national language; or shauld it be Emglish

Topic 101
Why Mother Tongue?

A It promotesacass,equity, self-esteem, fasteraccpisition of basc literacy andcontributesto
higher acalemic achevement.

A There ae snificant human andlinguistic resourcesin the regons that canbe built upon to
support mother tongue as MOI throughout primary schooling andteachertraining

Topic 102
Why International language?
A CanMTeducaed sudentscompete inthe global market?
A CanMT education be equivalent to International Language education?

Early Childhood Education

A

With aview to promoting a child friendly environment in sctools and to ensure childNE y @bita
to learnin their own mother tongue, childNJB yn&tier tongue shouldbe employed asthe

medium of instruction.

NA



Topic 103
Basic and Secondary Education
A Basic education
A Pdicydirection
Quality andrelevance
A Introducing mother tongue as amedium of instruction
A Secondary education
A Pdicydirection
Quality andrelevance
A Adopting the NCFas the basis br core curiculaandlocal curicula
Topic 104
Literacy and Lifelong Learning
A Implementation arrangement
A Delverymechanism
A Mother tongue medium literacyprograms sould be emphasized
A Implementation matrix
A Introduce and expand mother tongue literacy coursesin locallanguages
Topic 105
Quality Education
Instructional provisions
Medium of instruction
A nildNB y @tio bhsk education through mother tongue shouldbe guaranteedin at least the
firstthree grades
A The toice of MOI inschool shauld be determined by the sdool heads inconsutation with the
localgovernment
A Erglishshould be taught asa sibject from grade one onwards
A TheMOI inMadraasas should be determined by their respecive management in consutation
with the Department of Education
Topic 106
Instructional provisions
A Toenaire that children learn in their MT at least in the ealy gradesup to three, the shoolscan

determine the language(s)of instruction in consutation with the localbody..



Gradesfour andfive canfollow atransition from the mother tongue MOIto Urdu. From grade
sixto eight, the MOl canbe fully in Urdu. Erglishwill be taught asa sibject from grade one
onwards.

The language of instruction will bethe Mother Tongue in earlygradesi.e. Pre-primaryto grade
5.

Therewill be provison for language transition from the mother tongue to Urduand/or Erglish

from grade 4.



Lecure 23. Models of Education

Topic 107.
4 Models of Education

A Assimilation Model:
Startng in the mother tongue, and continuing to national language immerdgon
1 Pluralistic Model: Recognizesthe importance of the language spokerat home;thus, first
language teading is not restrictedonly to the ealy gades
1 Immersion Model: Initial instruction is given inthe national language with oral discus$on and
instruction permitted in the local language
1 National Language Model: Sole instuction in the rational language, with noteaching in the
mother tongue
Topic 108
Implementing Mother Tongue as Medium of Instruction
Challenges
A Practtal only inhomogenous communities.
A No teacher recrutment and training modalities havebeendeveloped yet.
A As a resulbf external production, the Textbook Boards havenot beenable to prepare even
basic ebmentary readersin anyof the mother tongues
A Qurrent political unrest makes itdifficult to implement changesin localcontexts
Topic 109.
Learning Types
1 Formal
91 Informal
1 Non-formal
1 Itisdifficult to make aclear distinctionbetweenformal and informal leaning asthere is
often a adossover betweenthe two (McGiwney 1999).
1. Eraut (2000): Formal and non-formal learning in the workplace
2. 9 | fefinition (BC2001): The framework of life-long learning
3. Livingstone (2001): Formal, non-formal and informal learning of adults
Topic 110

Learning types|l



4, Billet (2001): There is nosuch thing asinformal learning. All learning takes place within social
organizations or communities that have formalized structures.
5. Beckett and Hager (2002): Informal learningis rot only more common, but also more effective

than formal learning.

Topic 111. Braut (2000) |
Formaland Non-Formal
Leaning:
-usesthe concept of non-formal leaning, (no informal)
-leaming takesplace mainly outside formal leaning contexts
Presents five features of formal learning:
A a prescibed leaming framework
A anorganized leaning event or packae
A the presenceof adesgnated teacheror trainer
A the awardof a qualification or credit
A the external ecification of outcomes
Topic 112. Eraut (2000) I
Defines the dimensions of non-formal learning:
A the timing of stimulus (ag, current, future)
A the extent to which suchleamingis tacit(tact, reactive or deliberative)
A to the extent to which leaningis either irdividual orsocial
A to the extent to which leaningis eitherimplicit or explicit

Erau(i @edinition of non-formal keaming is basedon an investigation into leaming in the workplace.



Lecure 24. E Cdafinition and Formal, Informal and Non-Formal Learning
Topic 113
9 | Deilinitions (EC2001) |
Formal Lerning:

Leaningtypicaly provided by aneducation or training institution, structured (in termsof objedives,
leaming time or leaming support) and leadngto cettification. Formal leaning isintentional from the
leamS NgerSpectve

Non-Formal Lerning:

Leaningthat is not provided by areducation or training institution andtypicaly doesnot leadto

certification. Itis, however, structured(in termsof learning objectives,learning time or leaming

support).

Topic 114

9 | Déilinitions (EC2001) Il Non-

Formal Lerning:

Non-formal learning is intentional from the leamS N{2r&pecive.

Informal Learning: leaming resuting from daily life activitiesrelatedto work, family or leisue. Itisnot
structured (intermsof learning objectives,learning time or leaming support) and typicaly doesnot lead

to certification.

Informallearning may be intentional but in most cases itis non-intentional (or incidental / random).
9 | €eéinitions ae relted with the context of Life-Lang Leaming policy.

Topic 115

Livingstone (2001) |

Formal, Informal & Non-Formal Learning of Adults:



Formaleducation occurswhen a teacher hasthe authority to determine that people desgnated as
requiring knowledge effecively learn acurricuum taken from a pre-established body of knowledge
whether in the form of age-graded andbureaucraticmodern sdool systemsor elders nitiating youths

into traditional bodiesof knowledge

Non-formal or further education occurswhen leamersopt to acquire further knowledge or skill by
studying voluntarily with ateadher who assits their self-determined interests, by usng anorganized

curriculum, asis the case inmany adult education coursesand workshops.
Topic 116
Livingstone (2001) I

Informal education or training occurswhenteaches ormentorstake respansibility for instructing others
without sustahed reference to an ntentionally-organized badly of knowledge in more incidental and
spontareous learring situations, sich as giding them in aquiring job skills or in community

development activities.

- Informal learning is ay activity involving the pursuit of understanding knowledge or skillwhichoccurs
without the presence of externally imposed curicular criteria Xin any context outside the pre-

esteblishedcurricula of educative institutions

Thisdefinition has adifferent organizing principle ¢ the relaionship between theteacher / mentor and

leamer.
Topic 117
Billet (2001) |
There is nosuch thing asinformal learning:
- seedeaming asubiquitousin humanactivity
- mostleaming takes plceoutside formal educational settings

- Thismeans that somethingakinto non-formal learning shauld be regaded asthe stardard

form, rather thanwhat isleft over,once formal leaningis acounted for.



Topic 118
Billet (2001) Il
There is nosuch thing asinformal learning:

- has strag objectionsto the term informal becauseall learning takes place within social

organizations or communities that haveformalized structures

- never addresses the term non-formal but the logic of his agument is that leaming cannot be

non-formal dther
- Informal Lerning

- -Leaningisorganic or holistic, engaging the whole person, so that intellect, emotions, values

and practicalactivitiesare blended

- - Informal leamning is more common andalso more effective thanformalleaming



Lecure 25. Formal, informal and Non-Formal Learning Il

Topic 119

Beckett and Hager (2002)

Characteristics toinformal learning:

A

S ST ST

A

Practce-based nformal learning is organic/ holistic.

Practce-based nformal learning is mntextual

Practce-based nformal learning is actvity- and experiencebased

Practce-based nformal learning arises irsituations where leaming is not the main aim

Practce-based nformal workplace eamingis actvated by individual leaners raher thanby

teadhers/ trainers

Practce-based nformal workplace eaming is often collaborative/ collegal

Topic 120

Golley, Hodkinson and Malcom |

Features of Formal and Informal Learning:

Formal Lerning Informal Learning

Teader as aithority  No teacher involved

Educational premises Non-educational

premises
Teadter control Leamer control
Formal Learning Informal Learning

Planned andstructured Organic andevolving

Ummative asessment; No assessment



accredtation

Exterrally deermined Internally determined
Objecives/ outcomes  objectives

Topic 121

Golley, Hodkinson and Malcom I

Features of Formal and Informal Learning:
Formal Lerning Informal Learning
Interestsof powerful  Interests of oppressed
and dominant groups groups

Opento all groups, Preservesinequity and
acordingto published sponsorsip

criteria

Propositional knowledge Ractical andorocess

knowledge
High status Low status
Education No education

Measued outcomes  Outoomes ot predse;
immeasugable

Topic 122

Golley, Hodkinson and Malcom il

Features of Formal and Informal Learning:

Formal Lerning Informal Learning



Leaning mediated Leaning mediated
through agents of through learner
authority democracy
Fixedandlimited time Opengended
frame engagement
Leaningis themain  Leaningis dther of
explicit purpose semndary significance

or implicit
Leaningis gplicable Leaningiscontextg

in a range of contexts specifc






